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1.  Mission and Vision  
 
 

he Indus Resource Centre (IRC) aims ǘƻ άmainstream the marginalised through various 

approaches to human and institutional developmentΦέ In Pakistan, society is stratified 

into groups or classes and the privileged ones benefit from economic policies almost 

exclusively. The poor, particularly those who live in far-flung rural areas and who have been 

leading their lives under highly authoritative and oppressive feudal structures, lag behind. They 

include landless peasants and labourers, the uneducated children of poor communities, 

minority groups, women and all those who do not have a voice or real representation in 

decision making fora.   

 

It is our mission to strengthen such groups, build their organisational capacities, equip them 

with necessary skills, confidence and platforms, and help them communicate with the rest of 

the society including the powerful state institutions. To do this, IRC takes a three-pronged 

approach: 

1. Education: Educate children, especially girls, and where possible, adults. 

 

2. Sustainable Livelihoods: Enhance income levels through broadening of the livelihoods 

base and improved market mechanisms. Ensure the participation of marginalised 

communities in their own development processes.  

 

3. Advocacy: The issues that emanate while working in the field and their tested out, 

workable and scalable solutions become the advocacy agenda. Hence, participation in 

policy dialogues and sharing field experiences is one of the important roles of IRC.   

 

Thus, IRC envisions a Pakistani society where, άǇŜƻǇƭŜ ƭƛǾŜ ǿƛǘƘ ǊŜǎǇƻƴǎƛōƭŜ 

freedom and are able to make their life choices in an informed 

manner, and use their skills to optimal potential, contributing 

T 
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to economic, intellectual, social and moral development of the 

ǎƻŎƛŜǘȅΦέ  

IRC Programmes: 

IRC aims to implement its vision through four major programmes. 

 

1. Education and Literacy 

2. Sustainable Livelihoods 

3. Child Protection, Child Rights and Women Empowerment  

4. Disaster Response  

It is important to note that a few themes, that form the building blocks of IRC structure, cut 

across all the four programmes: 

 

¶ Gender equality  
 

¶ Participatory and community-based interventions 
 

¶ Collaboration with government  

 

¶ Social mobilization and capacity building  

 

¶ Environmental sustainability  

 

Core Principles:  

Integrated within the entire programme are core principles that IRC adheres to in its 

philosophy. These are: 

¶ Participation of all stakeholders 

¶ Gender equality  

¶ Respect for all religions, races and languages 

¶ Honesty and integrity  

¶ Celebration of diversity   
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2. IRC at a Glance (2017-18) 
 

 

Registered and 

Certified 

Registered under Societies Act 1860 (Reg No KAR 568) in July 1999 

and the registration was renewed in the reporting year. IRC obtained 

certification from Pakistan Centre for Philanthropy (PCP) for the third 

time.  

General Body and 

Board of Directors 

The General Body consisting of 19 old and new members was formed 

and 11 members from the GB from diverse development background 

were selected as the Board of Directors. 

Outreach Nine districts of Sindh ς Khairpur, Ghotki, Sukkur, Kambar-

Shahdadkot, Larkana, Shikarpur, Dadu, Jamshoro and Karachi 

(Districts Malir and West) 

Thematic Areas 1. Education and Literacy; 2. Sustainable Livelihoods;  

3. Child Protection, Child Rights and Women Empowerment; and 4. 

Disaster Response and Risk Reduction  

Lw/Ωǎ hǿƴ {ŎƘƻƻƭǎ 39 schools in the villages and remote areas of four districts of Sindh  ς 

Khairpur, Dadu, Jamshoro and Malir, Karachi. Enrolment is 7492  

(4203 girls and 3289 boys: 56 % and 44% respectively) ) with 339 

teachers  (302 female and 37 male: 89% and 11% respectively ).  

Lw/Ωǎ DƻǾŜǊƴƳŜƴǘ 

Adopted Schools 

26 government schools in Keamari and Ibrahim Hyderi, 13 in Ghotki, 

two in Sukkur. Total enrolment in these schools is 7975 students, of 

which 4305 (54%) are girls.  

Non-Formal Education 

(NFE) 

51 Non-Formal Education Centres in District Khairpur and 49 in 

District Ghotki are functioning with the support of UNICEF. Altogether 

NFE Centres have an enrollment of 3000+.   

Sindh Education 

Foundation (SEF) 

Schools  

19 schools in Jamshoro District and 18 in Sukkur are functioning in 

remote, underdeveloped and water scarce areas such as Thano Bulla 

Khan and Saleh Pat. In this relationship, IRC is one of the Operators 



5 
 

that is managing SEF schools according to the specifications given in 

the agreement.  Total enrolment of these schools is 4509 (1968 girls 

and 2541 boys: 43.6% and 56.3% respectively) with 116 teachers.  

Khazana Crafts Centres Two Khazana Crafts Centres (handicraft training and production 

centres with  shops) ς one in Khairpur and the second one in Kotdiji 

Women Artisans 

earning livelihood  

Altogether 80+ women remained engaged in the production of crafts 

for Khazana during 2018-19.  

Technical and 

Vocational Training  

¦ƴŘŜǊ ǘƘŜ ǇǊƻƧŜŎǘΣ ΨtŀǘƘǿŀȅǎ ¢ƻ {ǳŎŎŜǎǎΩ όt¢{ύΣ нмф ŀŘƻƭŜǎŎŜƴǘ ƎƛǊƭǎ 

between the ages of 17 to 19 years obtained training from five Union 

Councils of Ghotki in various income generation trades.  IBA Sukkur 

trained 35 of these girls in entrepreneurial skills.    

IndusBits at Jamshoro Digital design diploma training was imparted to 27 boys and seven 

girls for one year. The courses were on computer skills, web design, 

graphic design and entrepreneurial skills. The classes for the new 

batch will start from September 2018.  

The diploma course is certified by Mehran University for Engineering 

and Technology (MUET).    

Number of Projects  Altogether 16 projects were implemented, 10 in education, two in 

Sustainable Livelihoods, and four in Child Protection, Child Rights, 

Human Rights and Women Empowerment.  

Financial Supporters in 

2017-18 

Development in Literacy (DIL), Oxfam, US-AID through IRD, UNICEF, 

Engro Foundation, Government of Sindh, Save the Children, Sindh 

Education Foundation (SEF), Trust for Democratic Education and 

Accountability (TDEA), and Pakistan State Oil (PSO).  Individual 

philanthropists are also giving donations and sponsoring students of 

IRC Sojhro Schools.  

Training Facilities  Residential training facilities are only in Khairpur; fully equipped 

training rooms are available in Khairpur, Dadu and Jamshoro offices.  
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Human Resources  Altogether IRC had 1077 staff on 30 June 2018  

Programme Staff 136 Teaching staff 688 

Operational Staff 23 Non- Teaching 

staff 

156 

Support Staff 49 Social 

Enterprises 

25 

 

Towards Sustainability IRC has its own offices in Karachi, Jamshoro and Khairpur and has 

rented offices in Ghotki, Sukkur, Larkana, Shahdadkot and Dadu.  
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3. Highlights of 2017-18 

 
Programme Highlights: 

¶ As one of the Educational Management Organisation (EMO) in Sindh, IRC has been 

handed over the operations and management of four USAID constructed 

government schools of District Khairpur. The project will span over a period of 10 

years and the decision was taken through an open, merit-based and transparent 

bidding process carried out by the Government of Sindh under the legal framework 

for Public Private Partnership. 

  

¶ IRC is emerging as a major implementer of Non-Formal Education (NFE) Centres in 

Sindh. It may be noted that for the last several years, IRC had been a proponent of 

formalisation and institutionalisation of giving a second chance to Out of School 

Children (OOSC). It is grateful to UNICEF for providing an opportunity to test its 

ideas in the field through funding for 100 Non-Formal Education Centres in Khairpur 

and Ghotki Districts.  

   

¶ IRC has implemented a Gender Equality in Education Project with initial support and 

funding from Oxfam, which has come to an end after the first quartŜǊ ƻŦ нлмуΦ Lw/Ωǎ 

interaction with the government is continuing in this regard. The project is 

sustainable and IRC has created a Gender Unit within the Sindh Education and 

Literacy Dept (SELD). The purpose of the unit is to regularly check textbooks 

published by Sindh Textbook Board for possible gender biased content and to make 

recommendations to make it more balanced. 

  

¶ Let Girls Learn (LGL) or Pathways to Success as it was later named was a USAID 

funded project that was implemented through World Learning and Engro 

Foundation. IRC was the implementation partner in Ghotki. 230 girls were targeted 
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ōǳǘ нмф ǿŜǊŜ ǘǊŀƛƴŜŘ ƛƴ р ǘǊŀŘŜǎ ό9ŀǊƭȅ /ƘƛƭŘƘƻƻŘ 9ŘǳŎŀǘƛƻƴΣ !ǊǘƛǎŀƴΩǎ ¢ǊŀƛƴƛƴƎΣ ²Ŝō 

Design, Microsoft Office and Beauticians Course) and 1200 girls aged between 15-19 

were targeted in Karachi + Ghotki (600 in Karachi and 600 in Ghotki) but 1100 were 

eventually trained on Life Skills Based Education (LSBE). This project came to an end 

in March 2018. It achieved all its targets, remained within the budget and did not go 

a single day beyond the project period.  

 

¶ IRC signed a Memorandum of Understanding with Child Protection Authority, Sindh 

to functionalise its Child Protection Units (CPUs) in Dadu, Larkana and Shikarpur, in 

collaboration with Social Welfare Department. According to the agreement, the 

CPUs in Dadu and Larkana will be handed over to the government in December 

нлмуΤ ƘƻǿŜǾŜǊΣ ǘƘŜ /t¦ ƛƴ {ƘƛƪŀǊǇǳǊ ǿƛƭƭ ǊŜƳŀƛƴ Lw/Ωǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŦƻǊ ŀƴƻǘƘŜǊ ǘǿƻ 

years.  

 

¶ Education and Literacy remained a major programme of IRC during the reporting 

ȅŜŀǊΦ Lw/Ωǎ ƻǳǘǊŜŀŎƘ ǘƘǊƻǳƎƘ ƛǘǎ ƻǿƴ ǎŎƘƻƻƭǎΣ ƎƻǾŜǊƴƳŜƴǘΩǎ ŀŘƻǇǘŜŘ ŀƴŘ ǇŀǊǘƴŜǊ 

schools and non-formal education centres reached a total of 27,333 students from 

rural and urban low income areas of six districts of Sindh namely, Khairpur, Sukkur, 

Ghotki, Dadu, Jamshoro and Karachi.    

 

¶ In 2017 Matriculation examinations, 147 students (96 girls) from IRC-Sojhro Schools 

appeared from Sukkur, Jamshoro and Karachi Board and all of them passed. Seven 

achieved A-1 grade, 67 passed in A, 50 in B and 23 in C. This year exactly 100 % 

more students i.e. 294 have appeared. The results are still awaited.  

 

Governance Highlights: 

¶ Lw/Ωǎ ƴŜǿ DŜƴŜǊŀƭ .ƻŘȅ ǿŀǎ ŦƻǊƳŜŘ ŀƴŘ ƴƻǘƛŦƛŜŘ ǿƛǘƘ ǘƘŜ ǊŜƴŜǿŀƭ ƻŦ ǊŜƎƛǎǘǊŀǘƛƻƴ 

with Societies Act 1860. The first meeting of the new General Body and Board of 

Directors was held in February 2018. 
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¶ tŀƪƛǎǘŀƴ /ŜƴǘǊŜ ŦƻǊ tƘƛƭŀƴǘƘǊƻǇȅΩǎ ŎŜǊǘƛŦƛŎŀǘŜ ŜȄǇƛǊŜŘ ŀŦǘŜǊ ǘƘǊŜŜ ȅŜŀǊǎ ƛƴ нлмуΦ ! 

new application with all the required documents was submitted and after a 

thorough procedure, the PCP certified IRC for another three years.  

 

¶ According to the new NGO policy of the Government of Pakistan, all NGOs that are 

obtaining foreign funds, irrespective of any currency, are required to sign a MOU i.e. 

Memorandum of Understanding with the Economic Affairs Division (EAD). The 

process is tedious and cumbersome, but IRC completed and submitted all the 

required documents. EAD has sent an acknowledgement letter but the MOU stage 

has not yet arrived.  

  

¶ 2017-18 was the first complete financial year in which IRC did not receive any grant 

from Pakistan Poverty Alleviation Fund (PPAF). It was understandably the most 

challenging year but it was a great confidence building exercise also. Although a 

ƴǳƳōŜǊ ƻŦ ŜǎǎŜƴǘƛŀƭ ŜȄǇŜƴǎŜǎ ŎƻǳƭŘ ƴƻǘ ōŜ ƳŀŘŜ ǎǳŎƘ ŀǎ ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎΣ ǊŜǇŀƛǊǎ 

of the buildings, whitewash etc, the fact that schools survived, and all teaching and 

non-teaching staff was paid on time was a big achievement.  

 

¶ The audit of 2017-18 was completed. According to audited accounts, IRC spent  

Rs. 258,856,725 in this financial year whereas the value of its assets was  

Rs. 189,081,420. 

 

¶ A three-day annual review of 2017 programmes was held in the first week of 

January 2018. All senior programme staff (group photo below) from all districts 

participated. 
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4. Education and Literacy Programme 
 
 

The cricket team of IRC Sojhro Faiz High School, Kotdiji. 

 
 

his programme remained the largest and the fastest growing and is also reflected 

within other programmes of IRC such as Sustainable Livelihoods; Child Protection, Child 

Rights and Women Empowerment; and even Disaster Response as IRC had been setting 

up Temporary Literacy Centres in relief camps.  

 

9ŘǳŎŀǘƛƻƴ ŀƴŘ [ƛǘŜǊŀŎȅ tǊƻƎǊŀƳƳŜ ŀƛƳǎ ǘƻ ŎƻƴǘǊƛōǳǘŜ ǘƻ Lw/Ωǎ 

mission through developing and implementing models of 

education for rural poor and the marginalized, particularly girls.  

 

The programme focuses on enabling the beneficiaries to look for, and use opportunities, and 

have a better chance to improve the quality of their lives.  

T 
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In the reporting year, IRC had been pursuing a multi-pronged strategy in education with the 

following major components:  

 

1. Operation and management of IR/Ωǎ ƻǿƴ ǎŎƘƻƻƭǎΦ  

2. Provision of quality improvement services to adopted and partner government schools. 

3. Mainstreaming of Out of School Children (OOSC) through Non-Formal Education (NFE) 

Centres.  

 

All these components are closely linked to each other. IRC schools are the learning labs for staff 

where all innovations and experiments are made. The successful experiments then are applied 

at a larger scale in government schools. The best practices and successful experiments become 

the basis of advocacy. A brief account, and current status of all the components at the end of 

2017-18 is given below.  

 

4.1 hǇŜǊŀǘƛƻƴǎ ŀƴŘ aŀƴŀƎŜƳŜƴǘ ƻŦ Lw/Ωǎ ƻǿƴ ƻǊ ŀŘƻǇǘŜŘ ǎŎƘƻƻƭǎ 

IRC owns 30 schools and has fully adopted nine government schools in Karachi. Ten of these 

schools are housed in customized school buildings, nine are in spacious government buildings, 

seven are in rented buildings and the rest are in community donated small structures. However, 

two schools are accommodated in a large campus donated by the Royal family of ex-Khairpur 

State. The schools are not homogenous but are of diverse sizes and levels. Out of 39 schools, 14 

are up to primary level, 19 to elementary level and six are offering education till high school. 
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In the reporting year, the main highlights regarding these schools were as follows:  

 

Financial Crisis: 24 of these 39 schools were very severely affected by the scarcity of resources. 

As has been mentioned in the last report, the funding from Pakistan Poverty Alleviation Fund 

(PPAF) finally came to an end from January 2017. This affected the quality, enrolment and, 

most of all, the morale of the teachers.  

 

This was a challenging year in which IRC tapped new resources and became successful to the 

extent that schools did not have to be closed, although some essential expenses to improve the 

quality and improve the environment could not be made. IRC finally succeeded in getting a 

ǎƳŀƭƭ ƎǊŀƴǘ ŦǊƻƳ ǘƘŜ DƻǾŜǊƴƳŜƴǘ ƻŦ {ƛƴŘƘΣ ƻƴŜ ǎŎƘƻƻƭΩǎ ǎǇƻƴǎƻǊǎƘƛǇ ŦǊƻƳ ŀ ŎƻǊǇƻǊŀǘŜ ŘƻƴƻǊ 

and some funding from individual philanthropists. Efforts are still going on and we are 

expecting to explore some new sources this year.  

 

Enrolment:  Despite a difficult year, there has been a small increase in enrolment. In August 

2017, the enrolment was 7312 whereas it became 7492 in May 2018. Since the government 

allows new admissions after the vacations in August, it is expected that enrolment will further 

increase.  

 

Teachers:  Because of the funding crunch, IRC was not in a situation to replace all the teachers 

who left in the last two years. It was hiring new teachers where it was crucial as there was not 

enough money to pay the salary bills. In the last six months, when things improved new 

teachers were hired. The number of teachers increased from 329 to 339.  

 

Matriculation:  Since 2011, IRC students have been appearing in Matriculation examinations. 

Last year 147 students appeared, all of them passed and seven of them obtained A-1 grades. 

Among the rest, 67 got A, 50 passed in B and 23 in C grade. This year 294 (100 % increase) have 

appeared in Matriculation, the result is still awaited.  
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Events: The schools kept on celebrating the usual co-curricular activities such as Pakistan Day, 

Sports competitions, Art competitions, Environment Day, Eid-e-Milad un Nabi, Sachchal Day 

etc. Village Education Committees (VECs) of the school provided great support in organising the 

events. Both men and women enthusiastically participated in such events.  

 

The schools are now picking up momentum, the trust of the communities, students and 

teachers has been restored to a great extent. The registration of these schools is facing 

significant bureaucratic hurdles. Retention of teachers is a continuous struggle since the 

government has started merit-based recruitment of teachers at the Union Council level. IRC 

has, till now, lost a large number of teachers who have joined the government system.  

 

4.2   Schools under Public Private Partnership  

Lw/Ωǎ ŜŘǳŎŀǘƛƻƴŀƭ ƛƴitiatives do not exist in isolation but are closely linked to the educational 

ǎȅǎǘŜƳ Ǌǳƴ ōȅ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘΦ Lǘ ƛǎ Lw/Ωǎ ǎǘǊƻƴƎ ŎƻƴǾƛŎǘƛƻƴ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ŀ ƴŜŜŘ ŦƻǊ ŎƛǾƛƭ ǎƻŎƛŜǘȅ 

to develop a sense of ownership of public sector institutions. In pursuit of this, IRC remained 

engaged in the following Public-Private Partnership initiatives:  

 

i. Support to 26 partner government schools in coastal area: Partnership with these 26 schools 

of coastal areas of Karachi (17 in Keamari and seven in Ibrahim Hyderi) has continued since 

2010. In the beginning it was a comprehensive and multi-faceted support when PPAF was 

funding the initiative, but gradually came down to only hiring additional teachers as these 

schools are grossly understaffed.  

 

Therefore, in the reporting year, IRC could fund only 129 teachers in 26 schools as against 139 

government teachers that already exist. The government gave grant for only 10 months, so 

these teachers were paid from August to May and their continuation now depends on the grant 

for 2018-19.  
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Schools in Keamari or District West are much more understaffed as compared to District Malir. 

For instance, IRC has provided 18 teachers in High School Younusabad, because only nine 

government teachers are working there. Similarly, in Musharraf Colony school all the 10 

ǘŜŀŎƘŜǊǎ ŀǊŜ ŦǊƻƳ Lw/ ŀƴŘ ƛƴ ŀƴƻǘƘŜǊ ǎŎƘƻƻƭΣ Lw/ ǘŜŀŎƘŜǊǎ ŀǊŜ мр ŀƎŀƛƴǎǘ ƎƻǾŜǊƴƳŜƴǘΩǎ мс 

teachers. IRC has recommended that the government should appoint its own teachers 

otherwise communities and school heads will remain disturbed.  

 

ii. Management of five Government Schools as Educational Management Organisation (EMO) 

in Khairpur: Through a comprehensive and transparent bidding process, IRC has been selected 

to manage five schools of Khairpur District that have been recently built and furnished by USAID 

ǳƴŘŜǊ DƻǾŜǊƴƳŜƴǘ ƻŦ {ƛƴŘƘΩǎ .ŀǎƛŎ 9ŘǳŎŀǘƛƻƴ tǊƻƎǊŀƳƳŜΦ Lw/ Ƙŀǎ ǎƛƎƴŜŘ ŀ ǘŜƴ-year contract 

with the Government of Sindh and the budget to operate the schools according to the 

agreement is provided by the Government of Sindh. Under this project, EMOs are responsible 

for demonstrating progress under a set of seven Key Performance Indicators.  

 

In Bozdar Wada High School, IRC has made the following major interventions: setting up of 

computer lab and basic training of teachers and students, equipping the science room with 

essential capital and consumable items, providing solar energy to the entire school, hiring and 

training three teachers for ECE classes, two for secondary classes, one for the computer lab and 

a librarian to promote reading habits among children. IRC organised a Taleemi Mela in Bozdar 

Wada School to motivate and inform parents about changes in the school and taking their 

feedback. For improvement in governance and management, the following reforms were 

implemented: restructuring and designating Heads of the Departments (HODs), formation of 

several committees of teachers for smooth running of school, revitalization of School 

Management Committee. The school is running smoothly according to the Time Table, syllabus 

division and the policies of the school. 

  

The other four schools were handed over just before final examinations. Interventions such as 

ƘƛǊƛƴƎ ƻŦ {ŎƘƻƻƭ hŦŦƛŎŜǊǎΣ ŀ ŦŜǿ ǘŜŀŎƘŜǊǎΣ ǊŜƎǳƭŀǊ ƳƻƴƛǘƻǊƛƴƎ ōȅ Lw/Ωǎ !ŎŀŘŜƳƛŎ /ƻƻǊŘƛƴŀǘƻǊǎ ŀǊŜ 
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going on. These schools will follow more or less the same path as devised for High School 

Bozdar Wada. However, momentum will hopefully build after the summer vacations.  

 

iii. Operating 37 Sindh Education Foundation Assisted schools (SAS) in Jamshoro and Sukkur: 

For the last two years, IRC has been operating SEF supported schools in remote and unserved 

areas of Jamshoro such as Sehwan Taluka and Thano Bulla Khan Taluka, and in Saleh Pat tehsil 

of Sukkur District. In some locations schools have been opened for the first time through this 

initiative The biggest challenge is to get reasonably good teachers, particularly girls. As a matter 

of policy, IRC hires female teachers, but in the remote areas where options are not available, 

compromise becomes the only way out although it does not always work.  

 

5ǳǊƛƴƎ ǘƘŜ ǊŜǇƻǊǘƛƴƎ ȅŜŀǊ ǎŜǾŜǊŀƭ ƳŜŜǘƛƴƎǎ ǿŜǊŜ ƘŜƭŘ ǿƛǘƘ ǘƘŜ {ƛƴŘƘ 9ŘǳŎŀǘƛƻƴ CƻǳƴŘŀǘƛƻƴΩǎ  

(SEF) Regional and Monitoring staff. They expressed concerns about the quality of building 

ǎǘǊǳŎǘǳǊŜ ŀƴŘ ƭƻǿ ŜƴǊƻƭƳŜƴǘ ƛƴ ǎƻƳŜ ƻŦ Lw/Ωǎ ǎŎƘƻƻƭǎΦ ¢ƘŜǎŜ ŎƻƴŎŜǊƴǎ ŀǊe genuine, and IRC is 

trying to redress them but the fact is that in some of the locations local masons or water was 

not available for construction. Tankers had to be brought in from a long distance that increased 

the cost of construction. Again, the distance from construction material markets, non-

availability of engineers and contractors, non- existence of skilled masons etc, make this task 

quite complicated. efforts are continuing and the situation is expected to improve soon. The 

enrolment in both the districts is 4509 students (2541 boys and 1968 girls). 

 

iv.  DƻǾŜǊƴƳŜƴǘ {ŎƘƻƻƭǎΩ LƳǇǊƻǾŜƳŜƴǘ tǊƻƎǊŀƳƳŜ ƛƴ {ǳƪƪǳǊ ŀƴŘ DƘƻǘƪƛ: IRC is working for 

the improvement of 15 government schools on behalf of Engro Foundation. 13 of these schools 

are located in Ghotki district whereas two are in Nara, Sukkur.  

 

During the reporting year, the schools were regularly monitored and the feedback was given to 

the teachers. Regular interventions for improvement of physical learning environment, quality 

of teaching, in-class interaction between teachers and students, and community engagement 

were made.  
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The Project Coordinator regularly attended the IRC review workshops and implemented Lw/Ωǎ 

policies in Ghotki and Nara schools.  The project has provided additional teachers (mostly 

female), ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎ and computer labs in most of the school along with computer 

training, co-curricular activities and other missing facilities. IRC has been working in these 

schools for more than five years. The enrolment in these schools before summer vacations was 

2270 (912 girls and 1358 boys 44% and 60 % respectively) and there are 94 IRC teachers to 

supplement 48 government teachers already working in the schools.   

 

4.3   Non-Formal Education (NFE)  

IRC has not only been a champion of the rights of Out Of School Children (OOSC) for getting a 

second chance to enter into education system but is now implementing a project with the help 

of UNICEF to demonstrate that illiterate adolescents can become literate. Moreover, boys and 

girls are equally interested in acquiring basic literacy and numeracy skills.  

 

During the reporting period, NFE Centres in Ghotki and Dadu increased from 60 to 100. 

Consequently, enrolment increased from 1900 to 3192. The first group has completed Package 

A that is equivalent to nursery and class 1 but the assessment of students has not yet taken 

place. The NFE Directorate of the Government of Sindh, in consultation with District Education 

personnel is designing the assessment of Package A course. 
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4.4 Sindh Community Mobilization Program (CMP) 

The Sindh Community Mobilization Program (CMP) is a five-year program that commenced in 

August 2013 and forms a cornerstone of Sindh Basic Education Plan (SBEP). CMP has four key 

ƻōƧŜŎǘƛǾŜǎΥ мύ LƴŎǊŜŀǎŜ ŎƻƳƳǳƴƛǘƛŜǎΩ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ǘƘŜ DƻǾŜǊƴƳŜƴǘ ƻŦ {ƛƴŘƘ όDƻ{ύ ǊŜŦƻǊƳ ƻŦ 

merging, consolidating, and upgrading schools; 2) Improve community and district 

adminisǘǊŀǘƛƻƴΩǎ ŎƻƻǊŘƛƴŀǘƛƻƴ ŦƻǊ ƛƴŎǊŜŀǎŜŘ ƎƛǊƭǎΩ ŜƴǊƻƭƭƳŜƴǘΤ оύ LƳǇǊƻǾŜ ŎƘƛƭŘ ƴǳǘǊƛǘƛƻƴ ƛƴ 

selected communities and government schools through research that informs innovation and 

good practice; and, 4) Pilot component: Launch of the Education Management Organization 

(EMO) system. 

 

The Sindh Community Mobilization Program has completed its five years of implementation. 

During the five year of the program, CMP continued to execute the community mobilization 

interventions that not only contributed to the Sindh Basic Education Program (SBEP) 
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educational reforms, but also led to community empowerment through meaningful 

participation. While continuing collaboration with Education and Literacy Departments (ELD) at 

ǘƘŜ ŘƛǎǘǊƛŎǘ ŀƴŘ ǇǊƻǾƛƴŎƛŀƭ ƭŜǾŜƭǎΣ {.9tΩǎ ƻǘƘŜǊ ŎƻƳǇƻƴents and other non-profit organizations, 

the CMP team ensures that all the deliverables have lasting outcomes at the grass-roots level.  

 

Human Rights session with rural women at GBPS Bazmal Khoso 

During the reporting year, CMP team facilitated the consolidation, merging and upgradation of 

schools by coordinating with communities and the ELD. CMP organized the handing-over 

ceremonies of seven schools under the EMO project in district Khairpur. Before the 

construction phase, CMP also organized meetings between SMCs and construction contractors 

for smooth operations. In addition, the CMP team signed grant agreements with SMCs as part 

of the small grants program, enabling them to upgrade much needed components of the school 

infrastructure such as boundary walls, washrooms and classroom renovation. 
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Explaining the small grants process to the School Management Committee of GBPS Hafiz Khush Muhammad 

 

CMP invested in the capacity building of SMCs and sub-committees, so they can develop and 

implement social mobilizŀǘƛƻƴ ŀƴŘ ǎŎƘƻƻƭ ƛƳǇǊƻǾŜƳŜƴǘ ǇƭŀƴǎΣ ƛƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘǎΩ ŜƴǊƻƭƭƳŜƴǘ 

and retention and expand outreach of the program among the larger community. CMP trained 

SMC sub-committee members in CMP focused communities so they can perform their roles and 

responsibilities effectively. CMP continued its efforts to engage communities in celebrating 

community recognition days. In this reporting period, different events, including, World 

9ƴǾƛǊƻƴƳŜƴǘ 5ŀȅΣ aƻǘƘŜǊΩǎ 5ŀȅΣ LƴŘŜǇŜƴŘŜƴŎŜ 5ŀȅΣ /ǳƭǘǳǊŀƭ 5ŀȅΣ LƴǘŜǊƴŀǘƛƻƴŀƭ ²ƻƳŜƴΩǎ 5ay, 

¦ƴƛǾŜǊǎŀƭ /ƘƛƭŘǊŜƴΩǎ 5ŀȅ ŀƴŘ LƴǘŜǊƴŀǘƛƻƴŀƭ [ƛǘŜǊŀŎȅ 5ŀȅ ǿŜǊŜ ŎŜƭŜōǊŀǘŜŘ ƛƴ ǾŀǊƛƻǳǎ ǎŎƘƻƻƭǎΦ 

These events foster enhanced community participation and strong involvement in local 

decision-making. These events also provide excellent opportunities to engage communities for 

ƛƴŎǊŜŀǎŜŘ ǊƻƭŜ ƻŦ ǿƻƳŜƴ ƛƴ ǇǊƻƳƻǘƛƴƎ ƛƴŎǊŜŀǎŜŘ ƎƛǊƭǎΩ ŜƴǊƻƭƭƳŜƴǘΦ /at ŎƻƴǘƛƴǳŜŘ ǘƻ ǇǊƻǾƛŘŜ 

capacity-building support to SMCs and facilitated the process of making and updating Social 

Mobilization Plans (SMPs) and School Improvement Plans (SIPs). During 2017-18, five SMCs 

updated and developed 401 SIPs and 258 SMPs. 
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Gender sensitization workshop for District Education Office, Dadu, Sindh, Pakistan 

Other regular activities conducted in targeted schools include meetings on mapping and ground 

assessment for merging and consolidation of schools, School Health and Nutrition Committee 

trainings, signing of grant agreements, field-based progress verification of grants, and closeout 

of small grants. Furthermore, dialogues with community on giǊƭǎΩ ŘǊƻǇƻǳǘ ƛƴ {a/ ŀƴŘ 

subcommittee, school-based screening of children (5-10 years age), and meetings for 

restructuring of sub committees & for SIP & SMP implementation in schools were held between 

SMCs and General body. 

 

CMP conducted these events to maximize community involvement and expand the reach of 

SBEP to a larger number of the target population. These events also created an excellent 

platform to engage and inform local community members about SBEP activities and generated 

interest in upcoming activities.  

  

100 Health and Hygiene sessions were conducted in CMP supported schools. CMP procured 

health screening kits and established health and nutrition corners in all selected schools this 

year. CMP ensured gender mainstreaming in all program activities. In this regard CMP 
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conducted dialogue with team members, communities and organized meetings with other 

stakeholders. AKU team continues participatory action and research activities in the selected 

schools. 

  

One of the significant accomplishments of CMP this year is the successful implementation of 

the EMO reform. During the reporting period CMP provided technical assistance in launching 

four requests for proposals (RFPs) for EMOs to outsource management of USAID funded newly 

constructed SBEP schools. As a result of this assistance, ELD was able to sign concession 

agreements and handed over seven schools to four EMOs. CMP also provided technical 

assistance to the ELD to streamline the operational mechanisms of EMOs and expand this 

reform beyond the SBEP focused districts.  
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5. Sustainable Livelihood Strategy of IRC 

 

onsidering the diversity of sustainable livelihoods, this programme has three major 

components:  

 

Component One:  Promotion of sustainable agricultural practices  

 Component Two:  Technical and vocational training 

 Component Three: Crafts development 

 

The first component focuses on protection of natural resources, increasing productivity through 

organic farming practices, best practices of water utilization, organic manure production, basics 

of tenancy act, awareness of basic rights, laws and procedures relevant for farming community.  

 

The second component focuses on promotion of technical and vocational training for youth 

living in urban slums of secondary cities or rural areas so that the exponentially increasing 

population does not become a burden on already scarce land resources and agriculture sector. 

Efforts are made to introduce new and marketable skills to educated and uneducated youth. It 

is believed that exposure and learning of vocational and technical skills would also trigger 

entrepreneurship capabilities and abilities that will not only contribute to their own households 

but also the overall Pakistani economy.  

 

The third component specifically focuses on traditional crafts protection and development, 

designing of new products with old skills and modern colour schemes. Under this project IRC 

works with women artisans, trains them and facilitates marketing of their products.  

 

Sustainable Livelihoods for IRC is basically an overarching 

programme that covers rural technologies, environment, 

C 
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water and sanitation, promotion of craft, capacity building 

of artisans, technical and vocational training and small 

community infrastructure initiatives. Under this project, IRC 

works with economically disadvantaged members of society 

and helps them to meet their daily subsistence needs in a 

manner that is locally appropriate and environmentally 

sustainable.  

 

5.1 Khazana Crafts:  

 Lǘ ƛǎ ƻƴŜ ƻŦ Lw/Ωǎ ŎƻǊŜ ǇǊƻƎǊŀƳƳŜǎ ŀƴŘ ŀōƻǳǘ м00 women from District Khairpur are engaged 

with this programme in one way or the other. In the last few years, under the umbrellas of 

various projects, IRC has trained 630 artisans under the in designing, colour schemes, pricing, 

cleaning, uniformity of items, new skills, etc. Many of them are still producing household 

products to be used locally or for giving away to their daughters in dowry, however, a large 

number of artisans are using their skills for earning livelihoods.  

 

ά!ōƻǳǘ млл ǿƻƳŜƴ ŦǊƻƳ 5ƛǎǘǊƛŎǘ YƘŀƛǊǇǳǊ ŀǊŜ ŜƴƎŀƎŜŘ 

with this programme in some ǿŀȅΦέ 

 

IRC has formed skill-based groups of artisans in several villages, where one focal woman or the 

local leader is selected by the group members and she negotiates with the customers on behalf 

of the group. She is responsible for taking work, negotiating contracts, distributing work among 

artisans, quality check, distribution of wages and taking the finished products to the vendors. In 

this job, some of the women have shown their talent and they have started taking work from 

the market. This has opened new avenue for them and have reduced their dependence on IRC. 
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In 2017-муΣ Lw/Ωǎ /ǊŀŦǘ /ŜƴǘǊŜ ƛƴ YƘŀƛǊǇǳǊ ŎƻƴǘƛƴǳŜŘ ǘƻ ǿƻǊƪ ŀǎ ǳǎǳŀƭ ōǳǘ ǘƘŜ /ǊŀŦǘǎ ¢ǊŀƛƴŜr was 

given an additional responsibility of training artisans in Ghotki district. She organised a Training 

of Trainers and then with the help of co-trainers conducted a tailoring and fashion design 

course for 17 weeks. The outlet centres in Karachi and Khairpur worked as usual. The brand 

ƴŀƳŜ ƻŦ ΨYƘŀȊŀƴŀΩ Ƙŀǎ ƴƻǘ ȅŜǘ ōŜŜƴ ǊŜƎƛǎǘŜǊŜŘ ŀƴŘ ƛƴ ǘƘŜ ŎƻƳƛƴƎ ȅŜŀǊΣ ƛǘǎ ǊŜƎƛǎǘǊŀǘƛƻƴ ǿƛƭƭ ōŜ 

given priority before someone else takes this name.   

 

5.2 Skills Development of Adolescent Rural Girls 

The year 2017-18 was a busy year in Ghotki as IRC was engaged in a very challenging project. 

This was a small, yet intensive project focusing on economic empowerment of women. It was a 

USAID funded project that came under Let Girls Learn Project but later on the project was 

ƪƴƻǿƴ ŀǎ άtŀǘƘǿŀȅǎ ƻŦ {ǳŎŎŜǎǎ όt¢{ύέΦ  
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IRC was the implementation partner in this project whereas financial management and 

monitoring were the responsibility of World Learning and Engro Foundation. The operational 

area consisted of five Union Councils of District Ghotki, namely,  

 

According to the agreement, IRC had to identify 210 girls between the age group of 17-19 years 

from low-income families for various medium term vocational and technical trainings in Ghotki, 

so that these girls could enter into job markets and could increase the income of their families.   

 

For identification of target beneficiaries, IRC engaged local male and female social mobilisers. It 

was a challenging task as it was difficult to identify girls of a certain age group when the Birth 

Certificates or Form B ƻǊ /bL/ ǿŜǊŜ ƴƻǘ ŀǾŀƛƭŀōƭŜΦ  ¢ƘŜ ǇǊƻƧŜŎǘ ǿŀǎ ƻŦ ƻƴƭȅ мр ƳƻƴǘƘǎΩ ŘǳǊŀǘƛƻƴ 

but finally IRC managed to train 219 girls in the following trades: Teaching Skills in Early 

Childhood Education (71 girls), Indus Bits Web Designing (35 girls), MS Office and 

AdminiǎǘǊŀǘƛƻƴ όот ƎƛǊƭǎύΣ .Ŝŀǳǘȅ !ŜǎǘƘŜǘƛŎƛŀƴ όот ƎƛǊƭǎύΣ ŀƴŘ !ǊǘƛǎŀƴΩǎ ǘǊŀƛƴƛƴƎ όоф ƎƛǊƭǎύΦ  

 

Early Childhood Education 

Training on ECE officially kicked off on 8th May and ended on 8th September at Technical 

Training Centre (TTC), Ghotki. The 17-week training was scheduled and designed weekly 

whereby two assigned trainers would conduct a specific component of the ECE manual for a 

particular week. A total of eight trainers were used to deliver this training and their selection 

was carried out through the Training of Trainers (ToT) exercise conducted in Khairpur from 3rd 

April to 8th April. These eight trainers were selected out of 18 participants on the basis of their 

performance in the ToT. Two other instructors were involved as assistants. 

The participant girls appreciated the learning environment that surrounded them. Soft-boards 

full of colorful artwork; learning corners equipped with various items relevant to the specific 

theme of the corner. For example, the mathematics corner had wooden shapes such as 

triangle, circle, rectangle, and square that were colored and marked with dots so that a child 

could recognize patterns. There were shapes cut in halves so a child could make the shape 
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whole again by finding the appropriate piece. Participation of minorities was another success of 

this training. There were around 10 girls belonging to the Hindu religion in ECE classes. They all 

felt comfortable during the period of this training. However, there were complaints about 

extreme heat and water shortage but they were rectified by adding more air conditioning units 

and cold-water coolers.   

!ǊǘƛǎŀƴǎΩ ¢ǊŀƛƴƛƴƎ 

Under the same Pathways to Success (PTS) project, Artisans Training course was offered to 

enable girls to acquire stitching skills to meet the market demand of fashion designing. The 

course design constituted of stitching, embroidery, block printing, with basic skills of 

measurement techniques, drafting, cutting, stitching and making new designs. Inducting 

machine embroidery and block printing was a good addition to this training course that enabled 

trainees to work with different skills to make new designs in dress-making. Artisans Training 

had to be extended for few days to give beneficiaries more time to learn embroidery.  During 

the course, soft skills for marketability of the finished products were also offered.   

 

The admission criteria for this particular course was relaxed for academic qualification in order 

to ensure that girls with Middle school education were also given a chance to acquire skills. A 

significant number of girls from this class even found it hard to read and use a measuring tape. 

The initial few weeks covered the basics of drafting and cutting, after which students learnt 

basic stitching, later moving on to different cuts and designs. A 2-day exposure trip was also 

arranged for the students to learn more about inputs and outputs marketing.  

 

Indus Bits Web Designing 

The Indus Bits Web Designing course is run by IRC Jamshoro office and instructors are hired 

from the same pool. Unfortunately, there are very few female teachers for Web Designing, 

particularly in Northern Sindh. Since all our instructors were males, a Ghotki-based female 

assistant instructor was hired.  
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The course started with 36 beneficiaries, most of whom did not have any prior knowledge 

about the course content/modules and the scope of the field. In fact, most of the students 

could hardly turn on the machines. From History of Computer to coding to building a web page, 

this course brought enormous knowledge and opened up opportunities to the students and 

encouraged them to gear up for the tech-savvy world.  

 

In order to gauge capacity of the students, the course began with basic computer education. 

Web designing is still an uncommon field of work in underprivileged areas of the province. 

Frequent screenings of online technological videos pertaining to latest innovations were 

arranged, followed by interactive discussions. This helped in keeping students motivated and 

up-to-date. The video sessions inspired the students to think more creatively and come up with 

ƛƴƴƻǾŀǘƛǾŜ ƛŘŜŀǎΦ ¢ƘŜ ǇƘŜƴƻƳŜƴƻƴ ƻŦ ǎǘǳŘŜƴǘǎΩ ƛƴǘŜƭƭectual transformation was indeed 

remarkable and amazing!  

 

In the beginning, trainers were very reluctant and skeptical about the course content and 

ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ŀōƛƭƛǘƛŜǎΦ Lǘ ǿŀǎ ǉǳƛǘŜ ŎƘŀƭƭŜƴƎƛƴƎ ǘƻ ŜƳǇƻǿŜǊ ȅƻǳƴƎ ƎƛǊƭǎ ŀƴŘ ǘƻ ŘŜǾŜƭƻǇ 

their interest. After discussing pros and cons, trainers were able to conduct classes as planned. 

With the hard work and determination of students, trainers were not only able to deliver the 

course content in time but also introduced a number of other topics based on their discretion 

to help the students develop their own projects individually. It was fascinating to observe how 

engrossed and excited students were about their projects.  

 

Unfortunately, due to a lack of resources, this initiative has slowed down and at present, there 

is only one trainer available to run the course. 

 

MS Office and Administration 

The manual for the training course was developed using in-house expertise at IRC under 

guidance of IRC Indus Bits within the allotted budget. Experienced professionals designed the 

ƳŀƴǳŀƭΣ ƪŜŜǇƛƴƎ ǎǘǳŘŜƴǘǎΩ ǇǊƻŦƛƭŜǎ ŀƴŘ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ƛƴ ƳƛƴŘΦ ¢Ƙƛǎ ǘǊŀƛƴƛƴƎ manual has been 
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designed to guide trainers in imparting theoretical as well as practical knowledge to young girls 

about basic computer literacy, MS Office and Office Administration. The aim was to develop the 

ǇǊƻŘǳŎǘƛǾŜ ǎƪƛƭƭǎ ƻŦ ǘƘŜǎŜ ƎƛǊƭǎΩ ǎƻ ǘƘŀǘ ǘƘŜȅ can actively participate in the labour market and 

increase their chances of employment. 

 

The course was designed considering the geographical, academic, cultural, and economic 

background of the recipients. Computer literacy is a prerequisite for most office jobs these 

days. This short course allowed trainees to become productive by acquiring a basic 

understanding of Microsoft Word, Microsoft Excel, Microsoft PowerPoint, and Office 

Administration.  

 

Beauty Aesthetician 

This training manual has been designed to guide the trainers in imparting theoretical as well as 

practical knowledge to young adolescent girls about basic beautician skills and expertise. The 

ŀƛƳ ǿŀǎ ǘƻ ŘŜǾŜƭƻǇ ǘƘŜ ǇǊƻŘǳŎǘƛǾŜ ǎƪƛƭƭǎ ƻŦ ǘƘŜǎŜ ƎƛǊƭǎΩ ǎƻ ǘƘŀǘ ǘƘŜȅ Ŏŀƴ ŀŎǘƛǾŜƭȅ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ 

the labour market and increase their chances of employment. 

 

The course was designed considering the geographical, academic, cultural, and economic 

background of the recipients. This short course allowed trainees to become productive by 

acquiring a basic understanding of modern techniques used by beauticians and handling beauty 

parlor equipment. The manual also covered important topics like product selection, staying up 

to date with latest trends and techniques, parlor management, cleanliness and hygiene, among 

others. 

 

Ghotki based female teachers were hired for this course. They had not worked with IRC prior to 

the training. The CVs were received based on referrals while recruitments were finalized after 

interviews. We decided to have two assistant trainers since the course involved more practical 

work therefore individual attention was given to all trainees.  
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Students learned various beauty treatments during the course. These included a variety of 

facials and massages, hair treatments including dying and highlights, hair perms, etc. The class 

constituted of a mix of students ς in terms of religion as well as socio-economic strata. A few 

students were not even aware of basic personal hygiene in the beginning. The trainer 

encouraged all students to open up and indulge in personal grooming. Students were taught 

that a beautician always maintains personal hygiene. This was a challenge as well, since a few 

students were reluctant to change their ways due to preconceived notions and cultural 

restrictions. Students generally enjoyed all the modules and were ambitious to practice more.  

 

Life Skills Based Education (LSBE) Module 1 and 2 

All the above-mentioned courses included two weeks of LSBE Modules 1 and 2. The first 

module was taught in the first or second week of the course whereas LSBE 2 was covered at the 

end of the course.  LSBE-I entailed components like leadership, negotiation skills, awareness 

against sexual harassment, mind and body relationship and other topics to boost a sense of 

empowerment among young girls. LSBE-II focused around student counseling with components 

such as developing a professional CV, preparing for an interview, workplace ethics and other 

useful skills that are required in the job market.  

 

In addition to the 219 trainees of above-mentioned five courses, LSBE-1 and LSBE-2 was taught 

to 1200 girls from government High schools of Ghotki and Karachi. It was done through training 

ƎƻǾŜǊƴƳŜƴǘ ǘŜŀŎƘŜǊǎ ǳƴŘŜǊ ŀ ¢ǊŀƛƴƛƴƎ ƻŦ ¢ǊŀƛƴŜǊǎΩ ǇǊƻƎǊŀƳƳŜΦ .ǳƛƭŘƛƴƎ ǘƘŜ ŎŀǇŀŎƛǘȅ ƻŦ 

government teachers was one way of making the process sustainable.  

 

To complement the in-class activities, community sessions were arranged in which indirect 

beneficiaries or the parents/guardians of the young girls were invited for an informal discussion 

on LSBE related topics. This activity resulted in increased attendance and better participation of 

girls in the training as the support from parents allowed the girls to be comfortable with the 

training. Many of the parents encouraged their daughters to not marry early and pursue higher 

education as a result of better awareness through these community awareness sessions. 
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6. Child Protection, Child Rights and Women Empowerment  
 
Under this programme, IRC does the following:  

Component One: Mobilise communities, increase their awareness on basic human 

rights and laws, organise them, and build their capacity to productively engage with 

society and state to demand their rights.  

Component Two: Work with the government, along with formal and informal civil 

society networks, to bring the agenda of marginalized communities and groups on 

negotiating fora for policy formulation, improved procedures and systems for delivery. 

Since both the components are two sides of the same coin, the projects that come under this 

theme usually have both the components.  

 

6.1 Gender Equity in Education 

During this reporting year, IRC has successfully completed a three-year project that facilitated 

the implementation of Sindh Education Sector Plan of the Government of Sindh and focused on 

bringing gender equality in education in the province. Under this project, IRC mobilized state 

and non-state stakeholders in education to look at the barriers in education for girls and help 

the government in working on solutions for this problem.  

 

For this purpose, the Secretary, School Education and Literacy Department notified a Gender 

Working Group (GWG) that consisted of 10 civil society activists and academicians, and an 

equal number of senior Government officers. IRC had the secretariat of GWG with a two-person 

staff and a Technical Advisor. The GWG met 12 times in three years and led the process that 

resulted in the following: 

 

¶ Situation analysis of education in Sindh (a study)  

¶ Research on best practices for child/girl friendly schools (study)  
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¶ Road map to institutionalize gender in education (study)  

¶ Training on gender based planning and budgeting in Thatta and Dadu  

¶ Policy brief on gender responsive budgeting  

¶ Field study to find out barriers in girls education conducted in one union council (UC) of 

Dadu  

¶ Dialogues with parliamentarians to present policy brief  

¶ Text book review to assess gender sensitivity of materials (study) 

¶ Guidelines on Gender Responsive Budgeting (Handbook) 

¶ Establishment of Gender Unit within School Education and Literacy Department  

¶ Appointment of Deputy Secretary for the Gender Unit  

 

 

 

Apart from focused advocacy efforts, IRC is continuously participating in policy dialogues of 

Sindh Teachers Education and Development Authority (STEDA), various tasks forces, steering 

committees and school related fora.  
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Lƴ {ƛƴŘƘΩǎ ŜŘǳŎŀǘƛƻƴ ǎŎŜƴŀǊƛƻΣ ŀ major feature is the 

difference in enrolment between school going boys and 

girls. Girls are much more likely to be out of school due 

to various social, cultural and structural reasons. In 16 

out of 23 districts of Sindh, more than 50 percent of 

girls are out of school, of which the majority is in rural 

areas.  

 

On the basis of these facts, a study to understand this phenomenon was commissioned in Tehsil 

Dadu. Major findings of the study were: unavailability of basic facilities in schools such as safe 

drinking water and operational toilets, lack of enabling and child friendly environment, and 

almost no presence of female teachers in mixed schools.  

 

A few recommendations from the study include i) Female teachers in rural schools may be 

increased as this will ŜƴƘŀƴŎŜ ƎƛǊƭǎΩ ŜƴǊƻƭƳŜƴǘ ŀƴŘ ǊŜǘŜƴǘƛƻƴΣ ƛƛύ ŀǿŀǊŜƴŜǎǎ ƻƴ ŀŘǾŜǊǎŜ ŀŦŦŜŎǘǎ 

of early marriages may be increased, iii) corporal punishment may be totally abolished from 

these schools, and iv) increase in sports and extracurricular activities is necessary as it will build 

positive learning environment. But of course, for long term solutions, poverty will have to be 

addressed.  

 

In order to test and demonstrate the effectiveness of the recommendations, a field project was 

also started in 10 rural primary schools of one union council. Under this activity, School 

Improvement Plans (SIPs) were prepared and implemented with the involvement of parents, 

teachers, School Management Committee (SMC) members and students. This included the 

hiring and training of female teachers.  

 



40 
 

¢ƘŜ ǇǊƻƧŜŎǘ ŜƴŘŜŘ ƛƴ ŜŀǊƭȅ нлму ŀƴŘ ŀ ŦŜǿ ƳƻƴǘƘǎ ƭŀǘŜǊ Lw/Ωǎ a9![ hŦŦƛŎŜǊΩǎ ƳƻƴƛǘƻǊƛƴƎ ǊŜǇƻǊǘ 

revealed the following:  

 

Induction of female teachers resulted in increasing 

enrolment of not only girls but boys also. In a few 

months, the total enrolment increased from 1127 to 

молп ŀƴŘ ǘƘŜ ǊŜǎǇŜŎǘƛǾŜ ƛƴŎǊŜŀǎŜ ƛƴ ōƻȅǎΩ ŀƴŘ ƎƛǊƭǎΩ 

enrolments were 96 and 81.  

 

Parents, community members, teachers and students all want the female teachers to continue 

ǿƻǊƪƛƴƎ ƛƴ ǘƘŜ ǎŎƘƻƻƭǎ ŀǎ ǘƘŜƛǊ ǇǊŜǎŜƴŎŜ ƘŀŘ ŀ ǾƛǎƛōƭŜ ŘƛŦŦŜǊŜƴŎŜ ƛƴ ƎƛǊƭǎΩ ŀǘǘŜƴŘŀƴŎŜΣ ƘȅƎƛŜƴŜ 

and good practices. 

Long distance between villages and schools is a huge impediment limiting enrolment and 

attendance of girls. Extreme heat and no electricity during school hours contribute as 

demotivating factors for attending school. 

In some schools, children are made to clean their school in the morning, as there are no 

sanctioned sweepers placed by the government in the schools. 

Subject training of teachers had a positive impact on upgrading the teaching methodologies of 

the government teachers and the gender sensitivity training changed the mindset of the male 

teachers regarding their approach towards females in general and female students in particular. 

Girls in all the schools were upset on the removal of female teachers from the schools. It is 

expected that enrolment and attendance will suffer because of this. Peripheral work such as 

cƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ǎŜǇŀǊŀǘŜ ǿŀǎƘǊƻƻƳǎ ŦƻǊ ƎƛǊƭǎΣ ŎƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ōƻǳƴŘŀǊȅ ǿŀƭƭǎΣ ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎ 

ŀƴŘ {a/ǎΩ ǘǊŀƛƴƛƴƎ ŀƭƭ ƘŜƭǇ ƛƴ ōƻƻǎǘƛƴƎ ŀǘǘŜƴŘŀƴŎŜ ƻŦ ǎǘǳŘŜƴǘǎΦ IƻǿŜǾŜǊΣ ǘƘŜ ƳŀƧƻǊ ŦŀŎǘƻǊ ƻǊ 

ƛƳǇŜŘƛƳŜƴǘ ƛƴ ƎƛǊƭǎΩ ŀǘǘŜƴŘŀƴŎŜ ƛǎ ŀǾŀƛƭŀōƛƭƛǘȅ ƻŦ ŦŜƳŀƭŜ ǘŜŀŎƘŜǊǎΦ  
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All the female teachers placed in this project were interviewed as well. They suggested that the 

ƎƛǊƭǎΩ ƭŜŀǊƴƛƴƎ ŀōƛƭƛǘȅ ǿŀǎ ƴƻǘ ƛƴ ƭƛƴŜ ǿƛǘƘ ǘƘŜ ƎǊŀŘŜ ǘƘŀǘ ǘƘŜȅ ǿŜǊŜ ƛƴ ŀƴŘ ǘƘŀǘ ƳǳŎƘ ŜŦŦƻǊǘ ǿŀǎ 

needed to ensure that they reach that mark. They also said that the girls were not at all 

uncomfortable studying with the boys, at least not at the primary level. 

 

6.2  aŀǊǊƛŀƎŜΥ bƻ /ƘƛƭŘΩǎ tƭŀȅ  

This is a five-year project being implemented in eight union councils of Larkana and Shikarpur 

districts for over the past one year. This project addresses the child marriage issue from various 

aspects. It works directly with young people to help them remain informed about their sexual 

rights and reproductive health issues and makes them aware of the adverse effects of child 

marriages. At the same time, it works on increasing out-of-school-ƎƛǊƭǎΩ ŀŎŎŜǎǎ ǘƻ ŦƻǊƳŀƭ 

education. The project realizes the need for economic empowerment along with education and 

is addressing the access to economic opportunities for girls at risk.  

  

Apart from building capacity and increasing access to opportunities, the project also focuses on 

accessible and improved child protection systems particularly for girls at risk of and affected by 

child marriage. With protection, it is also focusing on availability and use of Sexual and 

Reproductive Health Rights (SRHR) services that are responsible to the needs of young people. 

While focusing on child marriages, it is important to create a social and cultural enabling 

environment, so the project emphasizes increased engagement and collective social action 

against child marriages. Legal and policy environment of course cannot be undermined. The law 

empowers the victims if s/he has information about the laws. Therefore, an important outcome 

of the project is the creation of supportive, rights-based legal and policy environment against 

child marriage.  

 

Lƴ ǘƘƛǎ ōŀŎƪ ŘǊƻǇΣ ŘǳǊƛƴƎ ǘƘŜ ǊŜǇƻǊǘƛƴƎ ǇŜǊƛƻŘΣ Lw/Ωǎ ƳŀƧƻǊ ŀŎǘƛǾƛǘƛŜǎ ƘŀŘ ōŜŜƴΥ ǘǊŀƛƴƛƴƎ ƻŦ 

trainers on Life Skills Based Education for 30 community trainers and 133 school teachers from 

44 government schools from the project area who are expected to train out of school boys and 
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girls as well as school going boys and girls; strengthening of School Management Committees 

through sensitization and mobilization on Right to Education to increase enrolment and to 

spend their funds  for improving WASH facilities; sensitization of families on the importance of 

having savings account for girls who will later on be trained in financial literacy skills; translated 

guidelines for Child Protection Committees in Sindhi language and other useful materials; 

conducted training of health care providers including doctors and lady health workers on Youth 

Friendly Health Services; and had diverse edutainment interventions through theatres, puppet 

shows, mobile cinema, documentaries although theatre proved to be the most effective 

medium for communication with the rural communities. With these community-based 

activities, IRC also played its role in creation of a supportive right-based legal and policy 

environment.  

 

To achieve this objective, IRC team had meetings with duty bearers such as Women 

Development Department, Deputy Commissioners of both the districts and stressed the need 

for strict enforcement of Sindh Child Marriage Restraint Act 2013.  Establishment of District 

Monitoring Committees and their regular meetings were big achievements. Deputy 

Commissioner Larkana has nominated a focal person from Police to register complaints and 

make FIRs against parents and Nikah Registrars facilitating child marriages.  

 

6.3 Child Protection Project  

This five-year project is being implemented in four districts of Sindh, namely, Dadu, Larkana, 

Shikarpur and Karachi with the support of Swedish International Development Agency (SIDA) 

through Save the Children. The project focuses on twin outcomes: One, reduced Physical and 

Humiliating Punishment (PHP) in homes, communities and schools, and two, having an 

improved prevention and response mechanism to child protection violations at the district 

level. For the first outcome, the following strategies are being utilized:  

 

Media Campaign against corporal punishment: During the reporting year, a programme series 

ǳƴŘŜǊ ǘƘŜ ǘƛǘƭŜ ƻŦ ΨNai Nasal Ki Tarbiat ς Maar Se Nahi Piyar SŜΩ continued airing through local 
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FM radio stations in all the four districts. The programme consisted of four radio talks in Urdu 

and Sindhi with prominent experts on child rights and education. Cable TV animated messages 

of 37 seconds each were also created under the same theme and telecasted through local cable 

TV Networks.  

  

Training of Children Clubs to monitor PHP in schools: Children Clubs (CCs) have been formed 

and trained on monitoring of PHP incidents in schools and communities. Students have been 

trained on how to act when they are being punished and humiliated by parents, teacher or any 

other elders. During the reported period, nine training events were organised in which 273 

children participated. Selected staff members from the project served as trainers.   

 

{ǘŀƪŜƘƻƭŘŜǊǎΩ /ƻƴǎǳƭǘŀǘƛƻƴ ƻƴ tIt ŀǘ YŀǊŀŎƘƛΥ During the reporting period, a consultation on 

PHP was held in Karachi in collaboration with Sindh Teachers Development Authority (STEDA) 

to share the findings of two research studies commissioned by the project. Mr. Dr. Mohammed 

Memon, Chairman Board of Intermediate and Secondary Education Hyderabad, was the Chief 

Guest of the occasion.  Among others who spoke were: Mr. Qamar Shahid DG PITE and Mr. 

Abdul Majeed Bhurt, ED STEDA. School-teachers, parents and children from implementing 

districts also attended the event.  

 

A few significant studies have been carried out. One was a curriculum review of ǘŜŀŎƘŜǊΩǎ 

training programmes to identify dimensions that are negatively affecting positive disciplining 

and the other one was a survey on physical and humiliating punishment. 
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The discussion mainly revolved around existence of Physical and Humiliating Punishment (PHP) 

against children at homes and schools in our society. Participants stressed on the need to 

develop and introduce comprehensive alternatives such as positive ways to discipline children 

instead of traditional coercive methods.   
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Networking with district School Education & Literacy department: At the district level, 

monthly meetings with focal persons of child rights desks are conducted to enhance networking 

and follow up on Child Protection Unit (CPU) referred cases to be resolved. During the reporting 

period, meetings with District Education Officers (DEO) Primary and Secondary were conducted 

to share research reports on PHP, seek nominations for consultation workshop and discuss 

identification of schools in each programme district for upcoming teachers training on positive 

disciplining.   

 

For achievement of the second outcome regarding functioning of Child Protection Units, the 

following activities were carried out: 

 

MOU with the Social Welfare Department: IRC and Social Welfare Department has signed 

extension of the previous MoU regarding continuation of services in CPUs in 2018. IRC provides 

complete operational support to three static CPUs located in districts of Dadu, Larkana and 

Shikarpur. Secretary Social Welfare Department and Executive Director IRC signed the MoU for 

one-year period (till December 2018). It shall be renewable for another period on mutual 

consent of the two parties.  

 

During the reported period, 2561 cases pertaining to 

child abuse, negligence, early marriages and corporal 

punishment have been registered in CPUs, of which 

1200 are girls and 1361 are boys. 2000+ of those 

reported cases are related to negligence of parents and 

state authorities towards education of children and 28 

are violence against children cases.    
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District Child Rights Advocacy Networks (CRAN): District based Child Rights Advocacy networks 

(CRAN) are functioning in all the three programme districts, having a membership of more than 

80 civil society organisations altogether.   During the reported period, routine monthly 

meetings of CRAN took place in all three districts. The meetings included different agenda 

Ǉƻƛƴǘǎ ǎǳŎƘ ŀǎ ŎƘƛƭŘǊŜƴΩǎ ƛǎǎǳŜ-based rallies, CPU cases and finalization of CRAN action plans 

and membership related matters of CRAN. The CRANs have organised many activities in 

districts, such as one-day training workshop for Nikah performers to raise awareness on child 

marriages and a seminar on child labour.     

 

Village-based training events of Child Protection Committees and Children Clubs: The village 

based training events were organised at community level for the members of Child Protection 

Committees (CPCs) and Children Clubs (CCs). The session plan was developed in-line with 

guidance of resource guide and quality benchmark, which have been shared by Save The 

Children.  

Key topics covered: Definition of child, overview of existing regulation /laws for protection of 

children rights; mandate/role of CPCs/CCs and useful suggestions for monitoring of child rights.   

During the reporting period, social mobilisers served as resource persons / trainers and 14 

training events were organised, in which 428 CPC members participated.  

Child-led Life Skills Sessions: Child led-life skill sessions have been conducted with children. Life 

skill sessions enable children to translate knowledge into attitude and values into actual 

abilities. They help to promote health and well-being of children. During the sessions, activities 

were conducted to enhance the capacity of children. A manual with guidelines in local language 

has been developed. The child-led life skills session manual covers five topics: 1) Self 

Awareness, 2) Better communication, 3) Education, 4) Protection at school and 5) 

Handwashing.  During the reported period 15 sessions were conducted, in which 643 children 

participated. The participants have shown great interest in these sessions. As a next step, the 



47 
 

manual has been shared with leaders of the Children Clubs, so that they can now share the 

sessions and learning with all children.  
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7.  Institutional Strengthening of IRC 
 

 

 has completed 18 years of its existence. From the outset, the leadership 

and senior management was keen to have appropriate and relevant 

policies, systems and procedures; compliance of legal obligations and 

effective governance; monitoring of code of conduct, staff development and comprehensive 

appraisal system; internal audit mechanism, adherence of policies and taking actions if the 

policies are deliberately violated and systems are bypassed. But there are shortcomings, and 

the organisation is fully aware of the room for improvement. There are several challenges that 

continuously demand attention. Some of the efforts that were made during the financial year 

and some milestones that were achieved in this connection are briefly described in the 

following paragraphs.  

 

 

 

IRC 
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7.1 MOU with Economic Affairs Division 

Lƴ ǇǳǊǎǳŀƴŎŜ ƻŦ 9ŎƻƴƻƳƛŎ /ƻƻǊŘƛƴŀǘƛƻƴ /ƻƳƳƛǘǘŜŜ /ŀōƛƴŜǘ 5ƛǾƛǎƛƻƴΩǎ ŘŜŎƛǎƛƻƴΣ ŀ ƴƻǘƛŦƛŎŀǘƛƻƴ 

was issued on November 2013 by the Economic Affairs Division (EAD), Ministry of Finance, 

Government of Pakistan. This notification is equally applicable to international and national 

NGOs; however, for a long time the general perception was that the requirement of registration 

with EAD is mandatory for INGOs only, till the government asked INGOs not to work with any 

local NGO that is not registered with EAD. It was done in late 2017 and then IRC was also asked 

by Oxfam and Save the Children to get itself registered.  

 

¢ƘŜ ƴƻǘƛŦƛŎŀǘƛƻƴ ǎŀȅǎ ǘƘŀǘ ά!ƴȅ ƻǊƎŀƴƛǎŀǘƛƻƴ ǊŜƎƛǎǘŜǊŜŘ ƻǳǘǎƛŘŜ tŀƪƛǎǘŀƴ ŀƴŘ ŀƴȅ ƻǊƎŀƴƛǎŀǘƛƻƴ 

registered within Pakistan and desirous of utilizing foreign economic assistance will need prior 

registration with the government. Foreign economic assistance includes moneys, services and 

goods which emanate from outside Pakistan. The government for this purpose will be Economic 

Affairs Division of the Government of Pakistan.  

 

Lǘ ǿŀǎ ŀƭǎƻ ǎǘŀǘŜŘ ǘƘŀǘ άǘƘŜ ŀǇǇƭƛŎŀǘƛƻƴ ŦƻǊ ǊŜƎƛǎǘǊŀǘƛƻƴ ǿƛƭƭ ōŜ ŀŎŎƻƳǇŀƴƛŜŘ ōȅ ǎǳŎƘ 

documentary information as may be specified by the government and will be shared with and 

vetted by the Ministry of Interior, the Provincial Government and/or local government and 

other relevant stakeholders. The applications shall be processed expeditiously and in any case 

ǿƛǘƘƛƴ ŦƻǳǊ ƳƻƴǘƘǎ ƻŦ ǊŜŎŜƛǇǘέΦ  

 

The process was complicated, time-consuming and in the beginning, a little confusing. Filling up 

proformas and provision of documentary evidence took a lot of staff time but finally the EAD 

sent an acknowledgement of papers and the inquiries by various agencies started. The process 

is still continuing although four months have passed.  
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7.2 Certification from Pakistan Centre for Philanthropy  

This was another exercise that was carried out during the reporting period. IRC values PCP 

certification as this is the only credible third-party evaluation system for NGOs and is respected 

by corporate and government entities. IRC was among the first few NGOs that got the first time 

one-year certification, then it had another three-year certification, so this is the third time that 

IRC has been certified for the next three years.  

 

It was good to note that PCP certification process has further improved but improvement 

implies that both PCP staff and IRC staff had to work hard for fulfilling the requirements. It is a 

practice that PCP shares their assessment and recommendations for further improvement with 

the organisation and next time when the application for certification goes, the implementation 

of those recommendation are also assessed.  

 

In brief, according to PCP Certification Standards, IRC scored 884 marks out of 1000. The scoring 

in various aspects is as follows: Internal Governance 95 % score as compared to 83.33 in 2014, 

Financial Management 81 % against 68 % in 2014, and Programme delivery 86 % as compared 

to 83.75 in 2014. A set of recommendations has been given which will be presented to the 

Board of Governors in its forthcoming meeting for review and advice.  

  

7.3 Internal and External Audits  

IRC is pleased to report that an internal auditor was hired two years ago. During this reporting 

period, a nine-month internal audit of all the IRC offices and projects have been completed. The 

report has been shared with the Finance and Audit committee of the Board of Directors. During 

the year, the external audit of the last financial year 2016-17 was carried out by BDO Ebrahim 

Chartered Accountants. The report was discussed in the Audit and Finance Committee and was 

presented before the General Body in February 2018 for approval as the General Body is the 

final approving authority of audited accounts. The summary is as under:  
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Balance Sheet As At 30 June 2017 

 

Non-Current Assets PKR 82,379,066 

Current Assets PKR 102,702,354 

Total Assets & Liabilities PKR 189,081,420 

 

Income and Expenditure Account For The Year Ending 30 June 2017 

 

Income PKR 251,219,884 

Expenditure PKR 258,856,725 

Taxation PKR 356,802 

Net (deficit)/surplus for the year PKR  7,993,643       

 

7.4 Annual General Body Meeting 

This was a significant year as far as governance of IRC is concerned. The organisation had to get 

its registration renewed and so could make amendments in the General Body. The changes 

were overdue as some of the members had left the country. The first Chairman of the Board 

Mr. Nur Ahmad Shah has passed away and another founding member has expressed his 

inability to continue because of his age.  

 

The new General Body is a combination of old and new. Five of the nine founding members are 

still on the General Body. The rest are either ex-Board members of IRC or a few others whose 

names were selected by the Board though consensus. The Annual General Body meeting was 

held in February this year.   

 

7.5 Annual Programme Review  

With its vision of mainstreaming the marginalised, IRC has been working as a civil society 

organisation for the last 18 years. Throughout these years IRC has widely experimented within 
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its well-defined thematic areas, but not all of them were successful. However, the 

ƻǊƎŀƴƛǎŀǘƛƻƴΩǎ Ƴŀƛƴ ŦƻŎǳǎ ǊŜƳŀƛƴs on education. 

 

It is a fact that all projects, whether successful or failed, 

provide opportunities for learning. Despite limited 

resources and heavy time pressures, IRC makes efforts 

to find space for reflection and to transform individual 

learning into organisational learning.  

 

This year, in the month of January, a three-day Annual Programme Review was held in Khairpur 

to reflect on the last calendar year. The specific objectives of the Review Workshop were:  

 

¶ to share progress and challenges faced by various on-going projects and regions;  

¶ to make senior staff familiar with all the projects; and  

¶ tƻ ŘŜǾŜƭƻǇ ŎƻƳƳƻƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻƴ Lw/Ωǎ ǘƘŜƳŀǘƛŎ ŀǊŜŀǎ ŀƴŘ ŘŜǾŜƭƻǇ ƛƴǘŜǊ-linkages 

among programmes to create synergies. 

 

Senior programme staff from all district offices and Head Office participated. Since the number 

of staff members has increased substantially, all the members could not be accommodated so 

apart from Executive Director, Technical adviser and Programme Managers, two or three 

persons from each project were invited.   

 

Since IRC has completed 18 years, an exercise for tracing the history of the organisation was 

conducted. The entire life of IRC was divided into four eras such as 2000-2005 and so on. For 

each era two charts were pasted, one for the context during those 5 years, and the other to 

trace what was happening in IRC.    
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For the next day and a half, presentations on all the thematic areas and projects under each 

theme were made. Interesting discussions took place and innovative practices were shared.  

Towards the end of the workshop, another exercise for Outreach Mapping was conducted to 

cover all districts in consultation with project teams, after which all participants sat in district 

teams to compile a consolidated outreach sheet for each district:   

1. Number of direct and indirect beneficiaries 

2. Knowledge creation (manuals, checklists, etc) 

3. Trainings conducted and capacity building 

4. Establishment of groups and committees 

This exercise was very helpful in ǳƴŘŜǊǎǘŀƴŘƛƴƎ Lw/Ωǎ ƛƳǇŀŎǘ ŀƴŘ ǿƛƭƭ ōŜ ǳǎŜŦǳƭ ƛƴ ǎǳǇǇƻǊǘƛƴƎ 

future funding opportunities. Some suggestions were to: 

1. Prepare a cloud-based-database for cross-project integration and resource sharing 

including any manuals, checklists, etc. 
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2. Prepare outreach mapping data based on following break-downs: gender, age, minority 

status 

3. Facilitate networking and alliances 

 

At the end the participants sat in their district groups and came up with the priorities for the 

year. Some of them are as under:  

 

Priorities for 2018 ------ District Sukkur 

1. Construction of boundary walls of 4 schools 

2. Assessment of three schools that are apparently weaker than others in performance, 

grades and attendance. 

3. NOC from the government to use their vacant school building 

4. Engagement of community frequently and more meaningfully in school affairs 

5. Availability of lessons plans and their implementation in schools 

6. Networking with government and take more interest in district level meetings 

 

Priorities for 2018 ------ District Ghotki 

1.  Focus on forming youth-led organizsations based on PTS alumni, IKEA alumni, etc  

2. Develop a graduate directory for project graduates 

3. Track project beneficiaries after 6 months or a year 

4. Strengthen relations with district government, local bodies, and civil society. Try to bring 

in more projects to sustain and leverage strong networking in community for further 

developments 

 

5. Identify other possibilities for IRC interventions: 

a. Carry out need assessment to gauge scope: identify ghost schools 

b. Conduct teachŜǊǎΩ ǘǊŀƛƴƛƴƎǎ ŀǘ ƎƻǾŜǊƴƳŜƴǘ ǎŎƘƻƻƭǎ 
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Priorities for 2018 ------ District Dadu 

1. Working with government schools ς registration of IRC schools 

2. Child labor survey 

3. Working with youth ambassadors/ junior leaders 

4. Training centre improvement 

5. Follow-up on previous groups, works, projects 

Priorities for 2018 ------ District Khairpur 

1. Effective participation of communities 

2. Generating local resources as per project need 

3. Building strong networking with stakeholders at district level 

4. IRC inter-project quarterly linkages 

5. Self-sustainability of social enterprise and online promotion of Khazana 

Priorities for 2018 ------ District Karachi  

1. School Improvement 

2. Networking and partnership development (includes Civil Society Organisations (CSOs) 

facilitation 

3. Community mobilisation and capacity building 

4. Fund-raising and resource generation  

5. System Improvement (System Thinking) such as communication strengthening, 

information gathering and sharing, co-relation with internal department Programme-

Finance-HR- Procurement, record and documentation   

6. Collaboration and coordination with line departments 

7.6 Staff Development and Capacity Building  

Head Teachers and Teachers are considered to be the most significant vehicles of any system of 

education, they are responsible for improved studeƴǘǎΩ ƭŜŀǊƴƛƴƎ ƻǳǘŎƻƳŜǎΣ ŀƴŘ ǘƘŜƛǊ ŎŀǇŀŎƛǘƛŜǎ 

must be enhanced to manage school and classroom effectively and productively. From the very 

beginning need-based teachers training on subjects and generic were organized by involving 
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training organisation and outsourcing of training experts and seasoned human resources. But in 

this reporting period due to financial limitation very few trainings were organized. These 

trainings were also facilitated by involving and engaging internal education team.  

 

In this reporting period, apart from school-based teachers, in-house training on generic themes 

was conducted, such as syllabus planning and implementation and a four-day training program 

on School Improvement Planning at the Head Office. 

 

The workshop that was conducted from 11th January to 14th January 2018 was organized by 

IRC to train its Primary School Teachers in key areas of Syllabus, School Calendar development, 

Student Learning Outcomes (SLOs), Effective Teaching Strategies and Development of learning 

games.  

 

The two major highlights of this training workshop were the creation of School Calendar, the 

development of yearly syllabus for primary to grade 3 and lesson planning. The workshop was 

conducted by Dr. Rafat Nabi and coordinated by Ms. Namrah Hakeem. A total 19 teachers 

including principal of Rehri Goth schools participated in this training. 

 

Two teachers of GBPS Dawood Usman participated in SRP training, thereafter classroom 

teaching was observed by SRP team. In the month of January 2018 Teacher Resource Centre 

ό¢w/ύ ŘƛŘ Ŧƻƭƭƻǿ ǳǇ ƻƴ ǘƘŜ ǘǊŀƛƴƛƴƎ ǘƛǘƭŜŘ ά/ƛǘƛȊŜƴǎƘƛǇ 9ŘǳŎŀǘƛƻƴέΦ ¢Ƙƛǎ ǘƘǊŜŜ-day training was 

attended by 11 IRC teachers. 
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7.7 Teachers Training  

The Trainings that took place in the last 6 months in DIL funded IRC Sojhro Schools in Khairpur 

are as follows: 

Workshops Subject Topic Trainer 

Two days  Library Books classification Asad Jahangir 

Three days Social Studies 

middle 

Indus valley civilization and map Malika 

Five days  Science Magnet, electricity, sound and waves Wajeeha 

One day Urdu Writing formation and paragraph Kulsoom 

One day Nursery Six learning areas and classroom 

management 

Saeeda 

Four days English Phonics, sounds, CVC, blends and 

sentence making 

Sadaf 

One day School 

Improvement 

Plan (SIP) 

Effective school Farnaz 

Four days Maths Place value, word problems and fraction Zain Shafiq 

One day English Need Based workshop on sentence 

making, 

Quratulain 

One day Science Feedback session of cluster based visit Shoaib 

One day Social Studies Online session on basic units. Malika 
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8. IRC and Networks 

 

urposeful and productive networking is a common ǇǊŀŎǘƛŎŜ ƛƴ Lw/Ωǎ ƻǊƎŀƴƛȊŀǘƛƻƴŀƭ 

culture. From the offset, it has been an active civil society organization that joined 

hands with other like-minded organisations on various issues particularly those related 

with education and governance. Some of the important networks that IRC is a part of are as 

follows:  

 

8.1 Right Here, Right Now (RHRN) is a network of civil society organisations that are 

working on promotion of reproductive health education in the country. The network is 

implementing a five-year programme that is active in ten countries. This programme envisions a 

world where all young people are able to access quality and youth-friendly health services and 

are not afraid to openly express who they are and who they love. We believe that young 

people, everywhere, have the inalienable right to make their own choices, and lead happy and 

healthy lives. 

 

At country level, Right Here Right Now is active in ten countries (Kenya, Senegal, Uganda and 

Zimbabwe, Bangladesh, Indonesia, Nepal and Pakistan, Bolivia and Honduras).  

 

The five-year partnership (2016-2020) commits to: 

¶ strengthening cooperation within and across national, regional and international levels 

to undertake concerted advocacy for a progressive and inclusive SRHR agenda; and 

¶ advocating for adoption of progressive and inclusive policies for the implementation of 

comprehensive reproductive health education.  

 

8.2 Local Education Group (LEG): It is a provincial network of government officials and 

civil society organisations that are focusing on improving access and quality of school education 

P 
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in Sindh. UNICEF played an important role in the formation of this group and collecting all those 

who had contributed in education sector in Sindh. The network had a number of consultations 

ƻƴ Dƭƻōŀƭ tŀǊǘƴŜǊǎƘƛǇ ŦƻǊ 9ŘǳŎŀǘƛƻƴ όDt9ύΩǎ ƎǊŀƴǘΣ ŦƛȄŀǘƛƻƴ ƻŦ ǇǊƛorities and preparations for 

Monitoring Missions.  

 

LEG was particularly active in the formulation of Sindh Education Sector Plan for 2014-18. The 

members actively participated in designing the Early Childhood Education policy of Sindh as 

well as Non-Formal Education. Now the government has engaged some members in the 

discussion on the next plan.  

 

¢Ƙƛǎ ŦƻǊǳƳ Ƙŀǎ ƛƴŎǊŜŀǎŜŘ ŎƛǾƛƭ ǎƻŎƛŜǘȅΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ƻǿƴŜǊǎƘƛǇ ƻŦ ƎƻǾŜǊƴƳŜƴǘ ǇƻƭƛŎƛŜǎ 

and plans and has brought the two sectors closer for inclusive and equitable education in Sindh. 

IRC is one of the regular and active participants in all the crucial discussions.   

 

8.3 Gender Working Group: This is again a joint network of government officials and 

civil society representatives. This network, led by Indus Resource Centre, is working on a single 

objective of removing gender inequality in education from Sindh. This group was notified by the 

Secretary Education and has played a pivotal role in setting up of a Gender Unit in School 

Education and Literacy Department, Government of Sindh. The details are given under section 

6.1.1 of this report.   

 

8.4 Participation in Government Initiatives: ¢ƘŜ DƻǾŜǊƴƳŜƴǘ ƻŦ {ƛƴŘƘ ǊŜŎƻƎƴƛȊŜǎ Lw/Ωǎ 

ŜȄǇŜǊǘƛǎŜ ƛƴ ƎƛǊƭǎΩ ŜŘǳŎŀǘƛƻƴ ŀƴŘ ƛƴǾƛǘŜǎ ƛǘ ƛƴ ǾŀǊƛƻǳǎ ǊŜƎǳƭŀǊ ŀƴŘ ƻŎŎŀǎƛƻƴŀƭ ŦƻǊŀΦ {ƻƳŜ ŜȄŀƳǇƭŜǎ 

ƻŦ ǘƘƛǎ ǊŜŎƻƎƴƛǘƛƻƴ ŀǊŜΥ Lw/Ωǎ 9ȄŜŎǳǘƛǾŜ 5ƛǊŜŎǘƻǊ ƛǎ ƻƴ ǘƘŜ .ƻŀǊŘ ƻŦ DƻǾŜǊƴƻǊǎ ƻŦ {ƛƴŘƘ ¢ŜŀŎƘŜǊǎΩ 

Education and Development Authority (STEDA); she is also on the Core Group to Oversee 

Formulation of Sustainable Development Goals (SDGs) Framework for Sindh, and she had also 

been on numerous other task forces and committees related to School Management 

Committees, implementation of Right to Education Act etc. 
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