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List of Acronyms

ADE Advanced Diploma In Education
BEd Bachelors in Education

CPD Continuous Professional Program
IRC Indus Resource Centre

GT Guide Teacher

KAP Knowledge, Attitude and Practices
MEd Masters in Education

NGO Non-governmental Organisations
PHP Physical and Humiliating Punishment
STR Student-Teacher Ratio

TTI Teacher Training Institute

Executive Summary

This report presents findings of a Pre-KAP (knowledge, attitude and practices) survey of teachers and
trainers at five teacher-training institutions (TTIs[L1]) regarding Physical and Humiliating Punishment



(PHP)? at five districts (Khairpur Mir’s, Larkana, Dadu, Jamshoro and Karachi) of Sindh. The consultant used
a mixed methodology to collect data from 50 in-service teachers, 153 pre-service teachers and 28
trainers/faculty members of TTls. Initially, it was proposed to collect data from 280 in-service and pre-
service teachers, but when the survey was conducted, it was found that attendance of candidates in ADE,
BEd and MEd programs was extremely low. The field teams visited these TTls for two consecutive weeks,
but candidates did not come to attend the classes. Heads of TTls said that many candidates get themselves
registered for any programme and only appear in final papers. Hence, findings show the results of views
expressed by teachers and trainers who were available during the field survey. Though the findings cannot
be generalized to those candidates who are not the part of this study, but what makes this report more
robust is that it contains analysis of views of those candidates who regularly attend classes and have some
knowledge about the teaching curriculum.

Survey findings show that 75% of in-service teachers use various forms of physical and humiliating
punishment (PHP), and the percentage of teachers using punishment as a disciplinary method is higher
among female teachers (83%) than male ones (68%). The common types of punishment are scolding,
ordering a student to stand in a corner/out of class and ear twisting. Reasons for punishment vary, but
54% of teachers punish children over making noise, 38% over not completing homework, and 16% over
fighting with other students and not obeying instructions of teachers. ] ‘[SAZ]

The study does not show any strong co-relationship between PHP and discontinuation of education by
the children, as only 10% of teachers reported that some children stopped coming to school due to
punishment. However, the study did find a strong co-relationship between high student-teacher ratio
(STR) and incidence of punishment. In schools where there are more than 30 students for a teacher, 95%
of teachers use punishment to discipline children, whereas in schools where student-teacher ratio is low,
only 55% teachers resort to punishment. This points to the possibility that the more time a teacher spends
with a child and pays attention to her/him, the less likely s/he is to punish the child. Another strong co-
relationship was found between the parental status of teachers and use of punishment. Among in-service
teachers who are either single or married but have no children, 92% said they use punishment to control
or discipline students.

Though the majority of the teachers and trainers did not support the statements that ‘a teacher has a
right to inflict punishment,’ or ‘punishment leads to positive behavior;’ but half of in-service teachers, 63%
of pre-service teachers and 39% of trainers did believe that ‘punishment is sometimes necessary to
discipline a child.” Almost the same percentage of teachers and trainers also believes that punishment
improves a child’s academic performance, and punishment is not a form of child abuse.

1 Physical and Humiliating Punishment is any act of violence that violates children’s right to integrity and dignity.
Save the Children, in its manual Ending Physical and Humiliating Punishment of Children (2005) defines PHP as:
Physical punishment includes hitting a child with the hand or with an object (such as a cane, belt, whip, shoe, and
so on); kicking, shaking, or throwing a child, pinching or pulling their hair; forcing a child to stay in an uncomfortable
or undignified position, or to take excessive physical exercise; burning or scarring a child (and the threat of any of
these actions). Humiliating punishment takes various forms such as verbal abuse, ridicule, isolation, or ignoring a
child.



Teachers and trainers were given some statements and were asked the extent to which they agreed or
disagreed with those statements. About 76% of in-service teachers and 58% of pre-service teachers
agreed with the statement that ustad ji maar, baar ji sanwaar (a teacher’s punishment, improves a child’s
behavior), whereas 54% of trainers did not agree. About 55% of teachers (in-service and pre-service), and
25% of trainers agreed that ‘if children are not punished in childhood, they will grow into bad adults’. The
same percentage of teachers and 18% of trainers also agreed that ‘if not punished in childhood, children
will not respect their elders.” Similarly, half of in-service teachers, 59% of pre-service teachers agreed with
the statement, “Parents who do not punish a child, in fact spoil the child,” but majority of trainers did not
agree. However, when they were asked whether ‘my culture allows me to punish a child,’ or ‘my religion
allows me to punish a child,” majority of teachers and trainers did not agree with these statements.

Though about 90% trainers said there should be a law banning corporal punishment by parents at home
as well as by teachers at schools, but more than half of in-service and pre-service teachers (53%) were
against such law banning punishment by parents, and 60% of teachers supported law banning punishment
by teachers[L3]. The difference between the opinions of the trainers and teachers may be due to exposure
and training received by trainers over time and because they deal with/teach adults (pre-service and in-

service teachers) who need no punitive disciplinary methods to behave well. Teachers, on the contrary,
have to face children, and not all of them have received formal training about how to handle children in
multigrade and overcrowded classrooms.

Less than half of in-service teachers have received any kind of formal training by the Education
Department, and ]56% of them attended trainings on teaching methodology and 34% on preparing school
improvement plans. \[um]lt is also interesting to note that only 24% of in-service teachers have received
training for the subject they currently teach.

There were some differences of opinions regarding teaching of positive disciplining in Teacher Training
Institutions (TTlIs). lAbout 80% trainers said they teach positive disciplining during BEd and MEd
programmes, [UEs]whereas less than 50% of teachers (in-service and pre-service) said they learnt positive
disciplining during these programmes. At university level, positive disciplining is taught as a subject,
whereas elementary college level, there is only a module or a session on positive disciplining.

IRC is suggested to actively engage with Education Department to maintain adequate STR and include
positive disciplining in teacher training curriculum. Teacher trainers already support positive disciplining,
but they also need to be advised to put more emphasis on it while training teachers. IRC also needs to
sensitize teachers who are not married or married but have no children about psycho-social well-being of
children and positive disciplining. Under the new Continuous Professional Development (CPD) programme
by the Education Department, Guide Teachers (GTs) play an important role in enhancing capacity of
teachers at local level. IRC also needs to engage with GTs regarding PHP and positive disciplining and
devising a mechanism to monitor progress of delivery of key messages to all the target teachers[i6]. Use
of corporal punishment or positive disciplining may be added as a key indicator to assess performance of

teachers.

Introduction



Indus Resource Centre is implementing a long-term programme for the protection and promotion of
children’s rights in four selected districts (Karachi, Kahirpur Mirs, Dadu, Larkana and Shikarpur) of
Sindh province. The programme focuses on reducing Physical and Humiliating Punishment (PHP) in
communities, homes, and schools. The programme interventions include bringing appropriate
legislation for banning corporal punishment in all settings, making positive disciplining part of
teachers’ training curriculum and working with teachers and parents on positive disciplining to reduce
the incidents of corporal punishment. For the next four years, the programme will focus on replacing
PHP practices in schools and communities with positive discipline methods. At grassroots level, a
campaign to ban corporal punishment will be implemented. The campaign uses the “edutainment”
strategy (radio and T.V dramas/ programmes, theatre, social media, online petitions and signatures
in support of the bill) to bring the attention of the masses to the issues of PHP.

‘Corporal punishment is one of the key factors that produces fear in the minds of children that
negatively affects msendwgn%ehad—a—hgh—%e#e#ep%—wmd%m#a&%es&a%—adéﬁm
to-itsilleffectsonchildren’s their physical and psychological growth. A study? conducted in a northern
province of Pakistan linked corporal punishment with greater hostility, pessimism and depression
among children. !Despite the fact that millions of children are affected by corporal punishment, many
believe that it is the ultimate way to maintain discipline. The majority of parents and teachers are
unaware of other\[usg]methods of disciplining, such as positive disciplining. [UE10]

The proposed assignment intends to gather information about the existing Knowledge, Attitudes and
Practices of teacher-trainers and under-training teachers on PHP in selected Teacher Training Institutes
of, Sindh. The results of the survey will furnish recommendations and guidelines to IRC for organising
appropriate capacity building sessions for trainers and teachers, orientation of School Management
Committees and introducing safe school policies.

The objective of this assignment is to conduct Pre-KAP (Knowledge, Attitudes and Practices) survey to
determine the existing teachers training practices on physical and humiliating punishment (PHP) in
selected public sector Teacher Training Institutions of Sindh province.

Physical and Humiliating Punishment is a violation of children’s human rights to physical integrity, human
dignity and equal protection under the law. In many cases, it can also threaten their rights to education,
development, health and even survival. It can cause serious physical and psychological harm to the child.
It teaches the child that violence is an acceptable and appropriate strategy for resolving conflict or getting
people to do what you want. It is ineffective as a means of discipline. There are positive ways to teach,
correct or discipline children which are better for the child’s development and relationships with parents
and community and which do not include physical and humiliating punishment. The legitimacy of physical
and humiliating punishment makes protection of children difficult by implying that there are some forms
or levels of violence against children which are legitimate.

2 (Naz, Khan, Daraz, Hussain, & Khan, 2011)




Though there has not been any full-scale study on PHP in Pakistan, it is common to a large extent.
lAccording to Save the Children3, a 2004 survey of punishment in primary schools found that children were
physically punished in 100 per cent of schools. In a survey of over 4,000 children, all said they had been
physically punished at home. ‘[UEll]‘[SAlZ]

In a 2011 survey by SPARC*, 76% parents in Khyber Pakhtunkhwa were in favour of corporal punishment.
According to Plan’s Third Progress Report on The Campaign to Stope Violence in School (2012)°, nearly

three quarters of adult Pakistanis believe their religion allows them to slap their children if they do not
behave.

Multiple Indicator Cluster Survey (MICS) in 2014 found 81% of 1-14 year-old children in Punjab and
Sindh experienced some form of violent “discipline” (psychological aggression and/or physical
punishment) in the month prior to the survey. On average 76% of children experienced psychological
aggression (74% in Punjab, 78% in Sindh), 66% physical punishment (68% in Punjab, 63% in Sindh)
and 31% severe physical punishment (hit or slapped on the face, head or ears, or hit repeatedly) (27%

in Punjab, 35% in Sindh). Only 7% of children experienced only non-violent forms of discipline (6% in
Punjab, 8% in Sindh)®.

The following snapshot of the situation around the word provides an overview about how common PHP
is. The data for this snapshot is taken from a study done in 2001 by Save the Children titled “Ending
Physical Punishment of Children: Making it happen”.

Barbados. Seventy per cent of parents ‘generally approved’ of physical punishment and of these, 76 per
cent endorsed beating children with belts or straps. ‘[UElS]‘[SAM]

Cameroon. A survey of four provinces showed that 93 per cent of children were beaten at home by their
father, mother or guardian and 98 per cent of pupils were beaten at school by teachers. Teachers caned
children on average one to five times a week; parents did so on average one to three times a month.

Chile. A 1995 survey found 80 per cent of parents of state school pupils, and 57 per cent of those in private
schools, admitted using physical punishment.

Egypt. A 1996 survey of children found more than one-third were disciplined by beating — often with
straps or sticks. A quarter of these children said this had resulted in injuries.

Ethiopia. A study of physical punishment in schools found that, despite its prohibition, over 90 per cent
of pupils reported physical punishment.

Europe and Central Asia. A survey of 15,000 children aged 9 to 17 from different backgrounds in Western
and Eastern Europe and Central Asia showed that almost 6 out of 10 children reported that parents scold,
insult or beat them when they ‘do something wrong’.

Hong Kong. A survey of over 1,000 households in 1995 found that almost half the children under 16 had
been victims of severe physical punishment in the previous year.

3 (Ending Physical and Humiliating Punishment of Children: A Manual for Action, 2005)
4 (Pakistan Today, 2012)

> (Team, 2012)
6 (BoS, P&D Department, Unicef, 2014), (BoS, Unicef, 2014)




India. A survey of university students found that 91 per cent of males and 86 per cent of females had been
physically punished as children.

Korea. A survey by the Child Protection Association found that 97 per cent of children had been physically
punished, many severely.

Kuwait. A 1996 survey of parents’ attitudes found 54 per cent agreed or strongly agreed with severe
beatings ‘in cases of gross misbehaviour’, and nine per cent of parents agreed with burning as a form of
punishment.

Romania. A 1992 survey found 84 per cent of parents regarded spanking as a ‘normal’ method of child
rearing; 96 per cent did not consider it humiliating.

Spain. Forty-seven per cent of Spanish parents think smacking is necessary to educate a child at any time;
two per cent think it is frequently necessary; 27 per cent admitted beating their children three times in
the previous month. There is no difference between gender or social class, but women are more likely to
agree with the use of physical punishment and more highly educated people appear to use it less.

St Kitts. A study of the caretakers of 300 children showed 93 per cent agreeing that parents should beat
their children when they misbehave.

UK. Government-commissioned research in the 1990s found that three-quarters of a large sample of
mothers admitted to smacking their baby before the age of one. In families where both parents were
interviewed, over a third of the children (35 per cent) were hit weekly or more often by either or both
parents, and a fifth had been hit with an implement.

US. In a large sample of parents, 89 per cent had hit their three-year-old child in the previous year. About
a third of 15- to 17-year-olds had been hit.

A Pre-KAP survey on PHP was also conducted in 2017 by IRC in the same four districts of Sindh. The findings
of the study suggest wider acceptance of PHP at community and institutional level. A majority of parents
and teachers, who themselves were victims of PHP in childhood continue to inflict punishment on their
children and students. About 86% parents punish their sons, and 74% parents punish their daughters.
Though the percentage of parents who punish sons and daughters is very high, boys are more vulnerable
to punishment than girls.

The most common method of disciplining a child is scolding/ridiculing used by 86% of the parents. Other
methods include beating with hands, slapping, and caning, and few also reported hair pulling, and ear
twisting. Almost the same percentage of teachers (85%) use scolding/ridiculing to discipline children, 19%
beat students with hands, 22% use sticks, and six percent slap students on their faces for the same
purpose.

About 87% parents and 76% teachers think that a teacher has a right to punish children, 85% parents and
82% teachers believe punishment leads to a positive behavior, and 88% parents and 79% teachers think
corporal punishment is sometimes necessary to discipline a child.

Parents and teachers were given some statements and asked to say whether they agreed with statements
or not. About 71% parents and 60% teachers agreed with the statement that Ustaad ji maar, baar ji
sanwaar (punishment by a teacher improves behavior of a child), 81% parents and 54% teachers agreed



that ‘if children are not punished in childhood, they will grow into bad adults’, 81% parents and 58%
teachers agreed that ‘if children are not punished in childhood, they will not respect their elders,” and
80% parents and 77% of teachers agreed that ‘parents who do not punish a child, in fact spoil the child.”

When asked whether there should be a law banning punishment to children by parents and teachers, only
7% parents and 25% teachers favored such a law.

Almost all the teachers (95%) have heard of positive disciplining and 64% came to know about this term
during professional training (BEd or MEd), but despite that majority of them still support PHP as stated
above.

In the above mentioned study, teacher trainers weren’t targeted, nor did the study conduct structured
interviews from the candidates in pre-service and in-service training programmes offered by teacher
training institutions.

The current study (Pre-KAP survey of teachers and trainers on PHP) exclusively focuses on teacher training
institutions and targets pre-service and in-service teachers as well as their trainers. This is a very
comprehensive study in which data will be analyzed on the basis of age, gender, qualification/training,
and status of service.

A kick-start meeting was held between the consultant and the client to mobilize resources, discuss and
finalise methodology and work plan. The contract was signed and resource person from the client was
nominated for close coordination during the assignment.

The consultant reviewed all the project documents and other relevant literature to get background
information about the PHP project. Secondary data related to the target districts/areas was also reviewed
to have an in-depth understanding of the communities. This helped prepare research tools for data
collection.

Research tools were structured questionnaires with close-ended questions that were useful and helpful
in data entry and analysis. The tools were shared with IRC for review and approval. The tools are mainly
based on the similar questionnaires which were used in a previous study on PHP.

Four local enumerators were hired for assisting in data collection and data transcription. They have
adequate research experience in similar studies and can understand local languages and are aware of
local idioms, expressions, and other linguistic forms. They received an orientation of the study. The first
session of orientation include an overview of the exercise and the objective of the study, familiarization
with the field instruments including questionnaire through explaining each question, interviewing
techniques, quality and monitoring of the survey, monitoring and the nature of potential problems arising
in field surveys. The second session focused on pre-testing of field instruments at the appropriate places.
At the end of the training, field teams were rolled out in the field for the data collection.



Research methods

The consultant used quantitative and qualitative research methods to capture the desired data that could
provide meaningful analysis for effective decision making and designing of evidence-based intervention.
The following matrix describes what type of data and what type of research techniques were used to
collect data.

Quantitative Structured Questionnaire
Quantitative Structured Questionnaire
Qualitative In-depth Interviews

Selection of Teacher Training Institutions

Currently, Sindh Education and Literacy Department (SELD) offers two courses (ADE and BEd) for initial
teacher education (pre-service teacher education) and these courses are offered by 31 institutions in the
province (see Annex A for list of these institutions). These institutions exist in three of the target districts
(Larkana, Dadu and Karachi), but not in Shikarpur, which is also a target district of intervention for IRC.
However, IRC also suggested to collect data from the Education Departments of two universities of the
province: University of Sindh, Jamshoro, and Shah Abdul Latif University, Khairpur Mir’s.

Government Elementary College of Education Larkana

Government Elementary College of Education Dadu

Government Elementary College of Education Darsano Channo, Malir, Karachi*
Department of Education, University of Sindh, Jamshoro

Department of education, Shah Abdul Latif University, Khairpur Mir’s

*Karachi has more than one teacher training institutions. Since the project is implemented in Malir district, therefore, the TTI of
only that district was selected.

Sample size for pre-service teachers

Enrollment of candidates for ADE and BEd programs is usually very low. Seats for men and women in the
institutions offering these programmes lie between 30 to 50 (as seen in the advertisement for admission

Yo)



During two weeks of fieldwork at these teacher training institutions, only 153 candidates could be
interviewed.

Sample size for in-service teachers

For in-service teacher training, SELD has prepared a comprehensive Continuous Professional
Development programme (CPD) for the teaching staff and the trainings under this programme are offered
by TTls led by Provincial Institute of Education (PITE).

CPD Model

Identify Student
Learning Needs

Identify Teachers

CPD Evaluation Needs

(2)

Improved
Student’s
Achievement

Identify CPD
Targets

On-going Support

Design and
Implement CPD

(4)

According to new CPD model, Guide Teachers play an important role and provide mentoring support to
other teachers in the neighboring schools. Guide Teachers will be trained by PITE, and they will render
their mentoring services in the assigned cluster schools or campus schools.

However, guide teachers in Shikarpur, Larkana, Dadu and Karachi have not yet been trained by PITE.
Campus schools have been formed in these districts, and school clusters have also been formed, except
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Dadu district, but training of Guide Teachers by PITE is yet to be planned and executed. Hence, in current
situation, there is no training offered by PITE for in-service teachers.

In such a situation, there were two options. First, survey of in-service teachers could have been dropped,
as currently no TTl is offering training of in-service teachers. But if this option was chosen, we won’t have
been able to compare opinions of pre-service and in-service teachers regarding PHP and whether teacher
education brings change in knowledge, attitude and practices of teachers regarding PHP.

For the second option, there are many in-service teachers who are pursuing higher degrees like MEd in
universities. MEd programs are offered by PITE, Shah Abdul Latif University, University of Sindh and
university of Karachi. Therefore, in consultation with IRC, the consultant collected data from in-service
teachers who were enrolled in MEd programs in Departments of Education of University of Sindh and
Shah Abdul Latif University. As in case of pre-service teachers, attendance of in-service teachers was also
very low. During a week, only 50 candidates could be interviewed.

Sample size for teacher trainers
Availability of teacher trainers/faculty members of these institutions was another problem. During the
survey, only 28 teacher trainers/faculty members could be interviewed.

The following tables provides details about the number and gender of candidates interviewed at teacher
training institutions in five districts.

In-service Pre-service Trainers/faculty

Male Female Male Female Male Female

The majority of pre-service teachers (62%) were enrolled in BEd programme, whereas 51% of in-service
were enrolled in MEd programme. About 57% of the teacher trainers had completed MEd, and 20% of
them had also completed MPhil or PhD in Education.

Respondents

Individual Questionnaires

Data for individual questionnaires was collected at institutional level. The respondents for the
guestionnaire were teachers and trainers. Teachers have been divided into two categories i.e. pre-service
and in-service. Data from these questionnaires will tell what the difference is in the opinion of pre-service

11



and in-service teachers regarding PHP, and will also show differences in opinions of teachers and their
trainers at graduate and post-graduate levels.

In-depth interviews are a good technique to capture in-depth and detailed information about the views
and perceptions of respondents. IDIs were held with heads of institutions and departments of TTls
regarding their views on PHP and how this affects well-being of children.

12



Findings

Physical and humiliating punishment is
widespread in the educational institutions of
Sindh. During the survey in five districts, 75%
of in-service teachers said they use corporal
and psychological punishment to discipline
students. Gender disaggregated data
suggests that percentage of teachers who
use punishment as a disciplinary method is
higher among female teachers than their
male counterparts.

% of male and female teachers
who use PHP

H Female ® Male

The common types of punishment to discipline boy students by male and female teachers are scolding,
ordering a student to stand in a corner/out of class and ear twisting. There is some variation in use of such
methods with regards to gender of teachers. Scolding and ear twisting is used more by female teachers,
while ordering students to stand in a corner/out of class is used by male teachers. Some male teachers
used caning, and a few used beating and pulling hair, but none of the female teachers said that they use

such ]methods\[usﬂ[sme]. L17][SA18]

Types of punishment used by male and female
teachers to discipline boys (in %)

Ordering student to stand in a corner/outside class
Ordering one child to slap other(s)

Pulling hair

Slapping

Canning

Beating with hands

Ear twisting

Ridiculing

Scolding

o

o

50

60

70

80

= Male

B Female

Types of methods of disciplining girl students are also the same but again there is some variation in
methods used by male and female teachers with respect to gender of students. Along with the common
types of punishment as mentioned, some teachers also used, pulling hair, beating with hands, canning,

13



slapping, ordering one student to slap another, and ridiculing to discipline boys. No teacher reported to
punish girls by pulling hair or beating with hands.

Types of punishment used by male and female
teachers to discipline girls (in %)

Ordering student to stand in a corner/outside
class

Ordering one child to slap other(s)

Pulling hair
Slapping
Canning H Male
H Female

Beating with hands

Ridiculing

Scolding

s e
8 L8
0
04
04
0
Ear twisting _
a0

0 10 20 30 40 50 60

Though the majority of teachers did not report severe types of punishment like beating with hands,
slapping, or caning, the other types of punishment weren’t used very frequently either. About 18% and
14% said they used the methods of ear twisting and ordering a student to stand in a corner/out of class
every day.

Everyday Once a Once a Once every Once a
week month  six months  year

2 18 10 4 2
18 6 8 0 0
2 4 2 0 0
4 8 6 0 0
4 8 2 0 0
0 2 2 0 0
4 6 6 0 0
14 8 2 0 0

Regarding reasons for punishment, majority of teachers (56%) said that they punished students for making
noise in the classroom. About 38% teachers punished students for not completing homework, and some
punished students over fighting in the classroom or not obeying instructions of teachers.

14



Reasons for punishment (in %)

Not obeying your orders _ 16

Not wearing school uniform

4
B

Fighting with other students

0 10 20 30

40 50 60

Since teachers avoided hard and severe punishment, and mostly used psychological punishment, very few
of them said that students discontinued education after punishment. Even though psychological
punishments like scolding, ridiculing, ordering students to stand in corner/out of class, have negative
impacts on the personality of children, and majority of teachers said that they use these disciplinary
methods, very few teachers said children discontinued their education after being punished at school.

% of teachers who said children
discontinued education after punishment

Yes HNo

These may be considered biased responses as teachers may not likely report discontinuation of education
by children following punishment, but the findings are in confirmation with results of a ]previous study on

15



PHP by IRC” in which 60% \[UElg]\[SAZO]of parents reported that their children have received punishment in
schools but only 1% said their children discontinued education due to punishment. Though it is widely
believed that punishment is one of the main reasons for discontinuation of education, but both the
current and previous studies do not show a very strong co-relationship between punishment and
discontinuation of education. As one in-service teacher, enrolled in MEd program, said:

When children join schools, punishment is not a new thing to them. They know what it is.
They have already received punishment at home. Some children receive punishment
almost daily, and may twice and thrice a day. Some parents use even extreme methods of
punishment like binding a child’s hands and feet with a rope and then beating him with a
thick stick. Children also know that if they do not go to school, they will get even more
severe punishment from their parents. So, it rarely happens that a child discontinues
education due to punishment.

Asghar, Khairpur

Unlike other studies on PHP, this study also tried to find a co-relationship between incidence of PHP and
student teacher ratio. To analyse the data with respect to number of students and teachers in a school,
the student teacher ratio was set to 30:1 (which means there are 30 students for one teacher). The schools
where number of students for a teacher was more than 30, were labelled as High STR schools, and those
with equal to or lower than 30 students for a teacher were labelled as Low STR schools. The findings show
a very strong relationship between STR and PHP. As the graph below shows, almost all the teachers in
High STR schools use punishment to discipline students, whereas slightly more than half of teachers in
Low STR schools use the same disciplinary methods.

% teachers using punishment in High and Low STR schools
100 95

90
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50
40
30
20
10

55

High STR Low STR

7 (Pre-KAP Survey on PHP, 2017)
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This was explained by a teacher from Larkana during an informal discussion:

| have to teach 50 students in my class. It really becomes difficult to control all the
students. Children come from different social backgrounds. Many of children are used to
getting punishment as their parents also punish them at home. If | go to one corner of the
class to ask a child not to make a noise, the children in the other corner start making noise.
Eventually, we have to punish them.

Sarfaraz®, MEd, Larkana
Another teacher from Karachi said:

I have to teach students of grade Il and Ill. Students of both the grades sit in the same class
which is very small, and the number of students is 60. A teacher cannot teach students of
both the grades at the same time. So, when | teach students of grade I, the students of
grade Il start making noise, or start fighting each other. Therefore, | have to punish them.

Ali, MEd, Malir, Karachi

Besides finding co-relationship between STR and incidence of PHP, the current study also tried to see if
there is also a co-relationship between parental status of teachers and use of punishment. Among singles
or married people but having no children, more than 90% of them said they used punishment to discipline
children, whereas percentage of married persons having children was 58%. This means teachers who are
single or have no children, are more likely to use punishment as a disciplinary method.

Parental Status and use of punishment

Single/married, without children 92

Married, with children 58

0 10 20 30 40 50 60 70 80 90 100

Though corporal punishment in schools has been banned by the government, there are still 40% of in-
service teachers who do not know about this and have not yet been informed by the school management
about such a law.

8 Names of respondents have been changed to protect their privacy.
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Has your school management informed you of
the law banning corporal punishment?

B Yes HNo

The question regarding use of disciplinary methods was asked only from in-service teachers, and not from
pre-service teachers, because the latter do not teach in any school. However, both the in-service and pre-
service teachers were asked about what method they think is effective in disciplining students. About 38%

in-service teachers and majority of pre-service teachers (65%) said scolding was the most effective
method.

Method considered most effective by in-service and pre-
service teachers (in %)

Ordering student to stand in a corner/outside class
Ordering one child to slap other(s)

Slapping

Canning

Beating with hands

Ear twisting

Ridiculing

Scolding

o

20 40 60 80 100 120

¥ In-Service Teachers  ® Pre-Service Teachers

When asked whether a teacher has a right to inflict punishment on students, the majority of the
respondents (pre-service teachers, in-service teachers and trainers) did not agree with the statement.
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However, there is some variation in their responses. Teacher trainers were less likely to agree to that
statement, whereas more pre-service teachers supported that statement than in-service teachers.

% of respondents who said a teacher has a right to inflict punishment

Trainers

Pre-service Teachers

10 15 20 25 30 35 40 45 50

44

o
€]

Those who said a teacher has a right to inflict punishment, majority of them justified their responses
saying that punishment is meant for betterment of a child. Compared to pre-service teachers and trainers,
more in-service teachers thought a teacher has a right to inflict punishment because a teacher always
thinks for the betterment of a child, whereas, majority of trainers believed it is the teachers’ responsibility
to discipline a child.

Why does a teacher have a right to inflict punishment?

75

Because it is teacher's responsbility to discipline a child 32

Because a teacher is like a parent or guardian 25

Because a teacher always thinks for the betterment of a

child b2
I, -
0 10 20 30 40 50 60 70 80 90
H Trainers Pre-service Teachers M In-service Teachers
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Though the majority of respondents do not think corporal punishment leads to development of positive
behavior in children, but there is still a considerable percentage of in-service and pre-service teachers who
support this idea, and around 30% trainers also believe the same.

% of respondents who think corporal punishment leads
to development of positive behavior

Pre-service Teachers 46

0 5 10 15 20 25 30 35 40 45 50

When further explored how corporal punishment leads to development of positive behavior among
children, majority of in-service teachers believe that punishment makes a child realise that what he/she
did was not right, and after punishment, a child does not commit the same mistake. A considerable
number of pre-service teachers and trainers also held the same belief.

How does corporal punishment lead to development of
positive behavior?

I 38

Punishment makes a child realize that what he/she did 40
was not right

. 5o

[ BE

Previous experience tell me that punishment improves

behaviour of a child g2

I 38

After punishment, a child does not commit the same

mistake 82
. s:
0 10 20 30 40 50 60 70
B Trainers Pre-service Teachers M In-service Teachers

Half of in-service and 63% of pre-service teachers believe it is sometimes necessary to punish to discipline
a child, whereas around 40% of trainers also hold the same belief.
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Is punishment sometimes necessary to discipline a child? (in %)
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From among those who said it is sometimes necessary to punish a child, the majority of them believed
that if not punished, the child will continue to make the same mistakes(L21]{L22]sA23]

Why is punishment sometimes necessary?

13
If not punished, the child will not grow as a responsbile -

adult g2
I -

If not punished, the child continue to behave the same

If not punished, the child will continue to make the same

mistake b2
N <

10 20 30 40 50 60 70 80 90 100

o

H Trainers Pre-service Teachers M In-service Teachers

Half of in-service teachers, 60% of pre-service teachers believe that punishment improves a child’s
academic performance. Interestingly, more than a quarter of trainers also believe the same.
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Does punishment improve a child's academic performance?

60
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When further asked as to how punishment improves academic performance of children, majority of them
said that after punishment, the child will pay more attention to studies, and considerable number of them
also believed that after punishment, they will not make same mistakes.

How does punishment improve a child's academic performance?

After punishment, the child will not make mistakes

after punishment, the child will pay more attention to
studies

50
38
59
25
after punishment, the child will attend class regularly 47
29
63
85
76
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What is more worrying is that majority of pre-service and in-service teachers and more than one-third of
teacher trainers do not consider physical and humiliating punishment as a form of child abuse.

In-service Teachers Pre-service Teachers Trainers
44% 37% 68%
56% 63% 36%

And those who don’t think such a punishment is a form of child abuse, justify their stance saying that it is
only meant for the betterment of a child or to discipline a child. More teachers than trainers believe it for
the betterment of a child, and more trainers believe that it is meant to discipline a child.
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Why PHP is not a form of child abuse?

Trainers

In-service Teachers

0 20 40 60 80 100 120

H It is only for the betterment of a child B It is only meant to dscipline a child

All the respondents (in-service and pre-service teachers as well as teacher trainers) were given some
statements and then were asked to rate to what extent they agreed or disagreed to those statements.
Majority of the teachers (in-service and pre-service) strongly agreed or agreed to some extent to the
statement that Ustad ji maar, baar ji sanwaar (a teacher’s punishment improves child’s behavior),
whereas majority of trainers did not agree with the statement.

Ustad ji maar, baar ji sanwaar
(teacher's punishment, improves a child's behavior)

50
strongly disagree  [ERRNNNN 17
B 14
4
disagree to some extent N 12
L 14
11
neither agree nor disagree [ 5
D 14
29
agree to some extent [N 29
P 26
7
Strongly agree | 38
P 32
0 10 20 30 40 50 60

Teacher trainers B Pre-service Teachers M In-service teachers

Like above, majority of trainers only disagreed with the statement that if children are not punished in
childhood, they will grow into bad adults, whereas majority of pre-service and in-service teachers either
strongly agreed or agreed to some extent.
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If children are not punished in childhood, they will
grow into bad adults
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More than 50% in-service teachers and pre-service teachers either strongly agreed or agreed to some
extent with the statement that if children are not punished in childhood, they will not respect their elders.
However, 64% of trainers did not agree with the statement.

If not punished in childhood, children will not respect
their elders
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About half of in-service teachers and 59% of pre-service teachers agreed to the statement that ‘parents
who do not punish a child, in fact spoil the child,” whereas majority of trainers did not. Hence, teachers
believe that not punishing the child will not make him/her a good responsible person in future.

Parents who do not punish a child, in fact spoil the child
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Though majority of pre-service and in-service teachers believed that punishment is necessary to discipline
a child, but most of them did not agree with the statement that ‘my culture allows me to punish a child.’

My culture allows me to punish a child

54

24
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None of the trainers agreed to the statement that religion allows to punish children. Though some
teachers agreed to that statement, but majority did not. It is interesting to note that most of the teachers
and trainers do not think that either culture or religion allow punishment to children, but despite that
teachers support punishment to discipline children.
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My religion allows me to punish a child
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WI the trainers and 70% of pre-service and in-service teachers said they [uE24ihave heard of positive
disciplining. At university level, there is a subject of positive disciplining which is taught to the students of
pursuing MEd, MPhil and PhD in departments of education, whereas at elementary college level, there is
only a module or a session on positive disciplining for the students of ADE and BEd.

% of respondents who have heard of positive disciplining

Pre-service Teachers 70

0 20 40 60

80 100 120

Despite being aware of positive disciplining, it is strange to find out that majority of these teachers
supported punishment to discipline children. The reason why teachers (pre-service and in-service) support
punishment is strongly co-related to their being victims of punishment in childhood. More than 80% of
teachers said they received punishment in childhood. Though almost the same percentage of trainers
were also the victims of punishment, but majority of them did not support it and favored law banning
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punishment by parents and teachers at homes and schools. Though it requires further in-depth qualitative
research to explain why they are against punishment, even though they themselves received punishment
in childhood, but it could partly be explained by the academic training and environment in which they
have learnt that punishment, whether corporal or psychological, has negative impacts on the personality
of a child.

% of teachers and trainers who received punishment in
childhood

Trainers 82

Pre-service Teachers 83

In-service Teachers 86

80 81 82 83 84 85 86 87

When asked whether there should be a law banning corporal punishment to children by the parents, more
than half of teachers (in-service as well as pre-service) were against such a law, whereas around 90%
trainers believed that corporal punishment be banned in schools.

Should there be a law banning corporal punishment by
parents?

Trainers

Pre-service Teachers

In-service Teachers

o
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B Yes HNo

27



It is interesting to know that more than half of teachers were against the law banning punishment by
parents, but majority of them are in favor of law banning punishment by the heachers\[LZS]\[SAze]. This is an
interesting anomaly because most teachers favour punishment and also carry out punishment

themselves.

Should there be a law banning corporal punishment by
teachers

Trainers

In-service Teachers

0 20 40 60 80 100 120

During the survey, 76% in-service teachers said they have received some kind of training after joining
service, but majority of them received these trainings, not by the education department, but by NGOs
(non-governmental organisations). It should be noted that the trainings offered by the NGOs are not
equivalent to the trainings designed and developed by the education department.

Training providing institutions

Education Department 46
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Moreover, more than half of the in-service teachers who received trainings either by the education
department or by the NGOs, were given training sessions on teaching methodologies. The others received
trainings on preparing school improvement plan and study schemes. hhere was no training session

specifically on positive disciplining.\[m]\[SAzs]

Themes of trainings received by in-service teachers

Preparing school improvement plan _ b

Preparing study schemes

10

20 30 40 50 60

o
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When further explored, it was found that only 24% of in-service teachers have received the training for
the subject their currently teach. About 28% haven’t received training on any subject, 22% received
training for one subject but are teaching another subject, whereas 26% are teaching more than one

subjects but they were trained in only one subject.

Have you received the training for the subject you teach?

Yes, but | have also to teach other subjects for which | did
not get training

Yes, but not for the subject | currently teach

Yes, and | teach only that subject

28

N
N
N
B
N
)]

No, | haven't received the training for that subject
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There were also differences of opinions over teaching and learning of positive disciplining at teacher
training institutions. %bout 80% trainers said they teach positive disciplining during BEd and MEd
[UE29][sA30]programmes, whereas ]Iess than 50% of pre-service and in-service teachers said they were
taught positive disciplining during these programmeS[L31]\[5A321.

Teaching of positive disciplining at TTls

% of pre-service teachers who learnt positive disciplining a1
at TTI

% of in-service teachers who learnt positive disciplining at
TTI

% of trainers who said they teach positive disciplining _ 80

48

In-service teachers were asked about a safe school policy, and only 34% said their schools have such
policies. However, on further probing, it was found that there was no explicit and written safe school
policy, but only verbally communicated to them by the school management. Similarly, 12% teachers said
there were some child led clubs to monitor PHP in their schools, but on further clarification, it was found
that they referred to School Management Committees, which are not exclusively established to monitor
PHP
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’ [UE33]

The study shows wide spread incidence and acceptance of PHP among in-service teachers

BEd and MEd programmes. Though pre-service
teachers do not currently teach in any school, but majority of them also favor punishment as a disciplinary
method.

Though majority of trainers at TTls; do not support PHP, but still a considerable number of them believe
punishment is sometimes necessary to discipline a child or punishment improves child’s academic
performance.

The study finds extremely week co-relationship between PHP and discontinuation of education by
children, but finds very strong co-relationship between incidence of PHP and high STR as well as parental
status of teachers. Teachers in high STR schools and those who are single or married but without children
are more likely to use punishment than those in low STR schools and those who are married and having
children.

Another factor that may contribute to incidence of PHP in schools, is that more than 50% of in-service
teachers have not yet received any training from the Department of Education, and only a quarter of them
have received training for the subject they currently teach.

31



Given widespread incidence and acceptance of PHP, it is necessary to include positive disciplining as a
separate subject in teacher training institutions. Though teacher trainers or faculty members of these TTls
are aware of positive disciplining, a significant number of them still support PHP

. Hence, they also need
to be sensitized about PHP, so that they too discourage teachers from using PHP as a disciplinary method.

Since, there is a strong co-relationship between high STR and PHP, IRC may have to influence education
department to maintain adequate STR in all the schools so that teachers don’t have to resort to
punishment in order to control students. For this, education department will have to make transfers of
teachers from low STR schools to high STR ones.

Moreover, there is also a strong co-relationship between parental status of teachers and use of PHP.
Hence, IRC needs to engage with single teachers or those who are married but do not have children. They
need to be more sensitized about psycho-social well-being of children and use of positive disciplining at
schools.

Since, the education department has introduced a new CPD model for professional capacity building of
teachers, IRC needs to engage with Guide Teachers who will be key persons to train teachers at local level.
These Guide Teachers may be provided training on positive disciplining and IRC may develop a mechanism
whereby it monitors how they deliver messages on positive disciplining to other teachers.

As majority of in-service teachers have not yet received any training from the education department, IRC
may also need to coordinate with education department for arrangement of trainings of the remaining
teachers and include positive disciplining in their training curriculum.
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Introduction

My name is . I am conducting a study for Indus Resource Centre. | am here to ask you
some questions related to your perceptions about methods of disciplining children.

The discussion will take 30 to 40 minutes depending on your interest and participation. Any information you provide
will be kept strictly confidential and will be presented together with answers from other participants so that no one
can be identified. The discussion is voluntary and you are free to choose not to answer any or all of the questions,
or leave the discussion at any time. However, if you do participate in the survey, your information will help IRC to
design a better social intervention for the community and children.

Do you agree to participate? Yes No
(If no, say ‘thanks’ politely, and interview another candidate)

Details of the respondent

Name Age
Sex Education
Marital Status No of Children | Male Female

Details about school of posting

Name of school No of children enrolled | Male
Female
No of teachers | Male Average No of children
Female per grade/class
Tehsil District

1) What methods do you currently use to discipline boys? (multiple answers allowed)

a. Scolding g. Pulling hair

b. ridiculing h. ordering one child slap other(s)
c. Ear twisting i. ordering student to stand in a
d. Beating with hands corner or outside class, or on
e. Caning (beating with a stick) the desk, or leaving class

f. Slapping (beating on cheeks) j.  Other (specify)

2) What methods do you currently use to discipline girls? (multiple answers allowed)

a. Scolding g. Pulling hair

b. ridiculing h. ordering one child slap other(s)
c. Ear twisting i. ordering student to stand in a
d. Beating with hands corner or outside class

e. Canning (beating with a stick) j.  Other (specify)

f. Slapping (beating on cheeks)
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3) Which method do you think is effective in disciplining your students? (multiple answers allowed)

a. Scolding g. Pulling hair

b. ridiculing h. ordering one child slap other(s)
c. Eartwisting i. ordering student to stand in a
d. Beating with hands corner or outside class

e. Canning (beating with a stick) j.  Other (specify)

f. Slapping (beating on cheeks)

4) To what extent do you think this method is effective?
a. Achild completely stops doing the same mistake/wrong
b. A child rarely does the same mistake/wrong
c. Other (specify)

5) How does the child respond to this method?
a. The child remains silent and shows no expressions
b. The child starts crying
c. The looks down or lowers his/her eyes
d. The child apologizes or says sorry
e. Other (specify)

6) How often do you use these methods to discipline one or more of your students?

Method Frequency
Everyday | Oncea | Oncea Once every Once a
week month six months year

Scolding/ridiculing

Ear twisting

Beating with hands

Canning

Slapping

Pulling hair

Ordering one child to slap other(s)

Ordering student to stand in a corner or
outside class

Other (specify)

7) In which circumstances do you use these methods to discipline your students?

a. Not completing homework d. Fighting with other students
b. Making noise in the class room e. Not wearing school uniform
c. Not obeying your orders f. Other (Specify)

8) Do you use the same methods for students of various age groups?
a. Yes b. No

9) If no, what methods do you use for the students of the following age groups?
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Method (select from the above list)
>No Age Group For Girls For Boys
1 5to 7 years
2 8 to 10 years
3 11 to 13 years
4 14 to 16 years and above

10) Do you think any of your students discontinued his/her education or left school due to
punishment?
a. Yes b. No

11) If yes, how many students? Write number

12) Do you think a teacher has a right to inflict corporal punishment onto a child?
a. Yes b. No

13) If yes, why? (multiple answers allowed)
a. Because a teacher always thinks for the betterment of a child
b. Because a teacher is like a parent or guardian
c. Because it is a teacher’s responsibility to discipline a child
d. Any other (specify)

14) Do you think corporal punishment leads to development of a positive behaviour in a child?
a. Yes b. No

15) If yes, how? (multiple answers allowed)
a. After punishment, a child does not commit the same mistake
b. Previous experience tells me that punishment improves behaviour of a child
c. Punishment makes a child realize that what he/she did was not right
d. Any other (specify)

16) Do you think corporal punishment is sometimes necessary to discipline the child?
a. Yes b. No

17) If yes, why? (multiple answers allowed)
a. If not punished, the child will continue to make the same mistake
b. If not punished, the child will continue to behave the same
c. If not punished, the child will not grow as a responsible adult
d. Any other (specify)

18) Do you think punishment improves a child’s academic performance?
a. Yes b. No

19) If yes, how? (multiple answers allowed)
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After punishment, the child will pay more attention to studies
After punishment, the child will attend class regularly

After punishment, the child will not make mistakes

Any other (specify)

o 0 T w

20) Do you think physical and humiliating punishment is a form of child abuse?
a. Yes b. No

21) If no, why? (multiple answers allowed)
a. lItisonly for the betterment of a child
b. Itis only meant to discipline a child
c. Any other (specify)

22) To what extent do you agree to the following statements using scales given below:
1=strongly agree, 2= agree to some extent, 3=neither agree nor disagree, 4=disagree to some
extent, 5=strongly disagree

a. Ustaad ji maar, baar ji sanwaar (punishment by a teacher improves behaviour of the

If children are not punished in childhood, they will grow into bad adults----------
If children are not punished in childhood, they will not respect their elders---------
Parents who do not punish the child, in fact spoil the child-------

My culture allows me to punish a child

My religion allows me to punish a child

-0 oo o

23) Do you think there should be a law banning corporal punishment by parents to their children?
a. Yes b. No

24) If no, why? (multiple answers allowed)
a. A parent has a right to punish a child
b. It’s our culture to punish a child/Culture allows a parent to punish a child
c. It's duty of parents to discipline a child, even by punishment
d. Any other (specify)

25) Do you think there should be a law banning corporal punishment by teachers to their students?
a. Yes b. No

26) If no, why? (multiple answers allowed)
a. Ateacher has a right to punish students
b. Ateacheris like a parent and can punish students
c. Ateacher punishes only to discipline a child
d. Any other (specify)

27) Has your school management informed you of the law banning such punishment?
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a. Yes b. No

28) Did you receive any training after joining service as a teacher?
a. Yes b. No

29) If yes, who provided the training?
a. Education Department
b. NGO
c. Other (specify)

30) What was the training about?
a. Teaching methodology
b. Preparing study schemes
c. Preparing school improvement plan
d. Other (specify)

31) Have you received the training for the subject you teach? (tick appropriate answer)
a. No
b. Yes, and | teach only that subject
c. Yes, but not for the subject | currently teach
d. Yes, but | have also to teach other subjects for which | did not get any training
e. Other (specify)

32) Have you ever heard of positive disciplining?
c. Yes d. No

33) If yes, where?
a. During course (BEd, MEd etc)
b. During training by education department after joining service
c. During workshop by an NGO/INGO
d. Other (specify)

34) Do you apply positive disciplining in your school?
a. Yes b. No

35) What methods do you apply?
a. . b.

36) Is there any Safe School Policy in your school? a. Yes b. No

37) Is there any child led group/club monitoring physical humiliating punishment in this area?
a. Yes b. No

38) Is there any organization working on physical humiliating punishment in your school area?



a.

Yes

39) Did you receive any physical punishment in childhood?

a.

Yes

40) If yes, what types of punishment?

a.

-0 oo o

Scolding

ridiculing

Ear twisting

Beating with hands

Canning (beating with a stick)
Slapping (beating on cheeks)

No

No

Pulling hair

ordering one child slap other(s)
ordering student to stand in a
corner or outside class

Other (specify)
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Introduction

My name is . I am conducting a study for Indus Resource Centre. | am here to ask you
some questions related to your perceptions about methods of disciplining children.

The discussion will take 30 to 40 minutes depending on your interest and participation. Any information you provide
will be kept strictly confidential and will be presented together with answers from other participants so that no one
can be identified. The discussion is voluntary and you are free to choose not to answer any or all of the questions,
or leave the discussion at any time. However, if you do participate in the survey, your information will help IRC to
design a better social intervention for the community and children.

Do you agree to participate? Yes No
(If no, say ‘thanks’ politely, and interview another candidate)

Name of Respondent: Age: Sex: Qualification:
Name of Institute/College/University: District

41) Which method do you think is effective in disciplining students? (multiple answers allowed)

a. Explaining to the child not to do f. Slapping (beating on cheeks)

it again g. Pulling hair
b. Scolding/ridiculing h. ordering one child slap other(s)
c. Eartwisting i. ordering student to stand in a
d. Beating with hands corner or outside class
e. Canning (beating with a stick) j.  Other (specify)

42) Do you think a teacher has a right to inflict corporal punishment onto a child?
c. Yes d. No

43) If yes, why? (multiple answers allowed)
a. Because a teacher always thinks for the betterment of a child
b. Because a teacher is like a parent or guardian
c. Because it is a teacher’s responsibility to discipline a child
d. Any other (specify)

44) Do you think corporal punishment leads to development of a positive behaviour in a child?
c. Yes d. No

45) If yes, how? (multiple answers allowed)
a. After punishment, a child does not commit the same mistake
b. Previous experience tells me that punishment improves behaviour of a child
c. Punishment makes a child realize that what he/she did was not right
d. Any other (specify)
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46) Do you think corporal punishment is sometimes necessary to discipline the child?
a. Yes b. No

47) If yes, why? (multiple answers allowed)

a. If not punished, the child will continue to make the same mistake
b. If not punished, the child will continue to behave the same

c. If not punished, the child will not grow as a responsible adult

d. Any other (specify)

48) Do you think punishment improves a child’s academic performance?
a. Yes b. No

49) If yes, how? (multiple answers allowed)
a. After punishment, the child will pay more attention to studies
b. After punishment, the child will attend class regularly
c. After punishment, the child will not make mistakes
d. Any other (specify)

50) Do you think physical and humiliating punishment is a form of child abuse?
a. Yes b. No

51) If no, why? (multiple answers allowed)
a. lItisonly for the betterment of a child
b. Itis only meant to discipline a child
c. Any other (specify)

52) To what extent do you agree to the following statements using scales given below:
1=strongly agree, 2= agree to some extent, 3=neither agree nor disagree, 4=disagree to some
extent, 5=strongly disagree

a. Ustaad ji maar, baar ji sanwaar (punishment by a teacher improves behaviour of the

If children are not punished in childhood, they will grow into bad adults----------
If children are not punished in childhood, they will not respect their elders---------
Parents who do not punish the child, in fact spoil the child-------

My culture allows me to punish a child

My religion allows me to punish a child

-0 oo T

53) Do you think there should be a law banning corporal punishment by parents to their children?
c. Yes d. No

54) If no, why? (multiple answers allowed)
a. A parent has a right to punish a child
b. It's our culture to punish a child/Culture allows a parent to punish a child
c. It's duty of parents to discipline a child, even by punishment



d. Any other (specify)

55) Do you think there should be a law banning corporal punishment by teachers to their students?
c. Yes d. No

56) If no, why? (multiple answers allowed)
a. Ateacher has a right to punish students
b. Ateacheris like a parent and can punish students
c. Ateacher punishes only to discipline a child
d. Any other (specify)

57) Have you ever heard of positive disciplining?
a. Yes b. No

58) If yes, where?

a. During professional c. Self-study
training/course (BEd, MEd etc) d. Other (specify)
b. During workshop by an
NGO/INGO

59) Have you received educational/training session on positive disciplining during the course at this
institution?
a. Yes b. No

60) Did you receive any physical punishment in childhood?
a. Yes b. No

61) If yes, what types of punishment?

a. Scolding g. Pulling hair

b. ridiculing h. ordering one child slap other(s)
c. Eartwisting i. ordering student to stand in a
d. Beating with hands corner or outside class

e. Canning (beating with a stick) j.  Other (specify)

f. Slapping (beating on cheeks)
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Introduction

My name is . I am conducting a study for Indus Resource Centre. | am here to ask you
some questions related to your perceptions about methods of disciplining children.

The discussion will take 30 to 40 minutes depending on your interest and participation. Any information you provide
will be kept strictly confidential and will be presented together with answers from other participants so that no one
can be identified. The discussion is voluntary and you are free to choose not to answer any or all of the questions,
or leave the discussion at any time. However, if you do participate in the survey, your information will help IRC design

a better social intervention for the community and children.

Do you agree to participate? Yes No
(If no, say ‘thanks’ politely, and interview another candidate)
Details of the respondent
Name Age
Sex Education
Name of Institute District
62) Have you ever heard of positive disciplining?
a. Yes No
63) Have you received any training on positive disciplining?
a. Yes No
64) If yes, where?
a. During course (BEd, MEd etc) Self-study

b. During workshop by an
NGO/INGO

Other (specify)

65) Do you teach positive disciplining to in-service or pre-service teachers?

a. Yes

b. No

66) Is there any specific subject/course on positive disciplining for in-service or pre-service

teachers?
a. Yes, there is a specific subject/course

b. No, there is only a module or a session on positive disciplining
c. No, there is no course/subject or a module on positive disciplining

67) Do you think this module/course/subject changes perception of teachers regarding disciplining?

a. Yes

b. No

68) Is there any mechanism by which you can measure change in teacher’s practices regarding

disciplining?
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a. Yes b. No

69) If yes, what?

70) Do you think a teacher has a right to inflict corporal punishment onto a child?
e. Yes f. No

71) If yes, why? (multiple answers allowed)
a. Because a teacher always thinks for the betterment of a child
b. Because a teacher is like a parent or guardian
c. Because it is a teacher’s responsibility to discipline a child
d. Any other (specify)

72) Do you think corporal punishment leads to development of a positive behaviour in a child?
e. Yes f. No

73) If yes, how? (multiple answers allowed)
a. After punishment, a child does not commit the same mistake
b. Previous experience tells me that punishment improves behaviour of a child
c. Punishment makes a child realize that what he/she did was not right
d. Any other (specify)

74) Do you think corporal punishment is sometimes necessary to discipline the child?
a. Yes b. No

75) If yes, why? (multiple answers allowed)
a. If not punished, the child will continue to make the same mistake
b. If not punished, the child will continue to behave the same
c. If not punished, the child will not grow as a responsible adult
d. Any other (specify)

76) Do you think punishment improves a child’s academic performance?
a. Yes b. No

77) If yes, how? (multiple answers allowed)
a. After punishment, the child will pay more attention to studies
b. After punishment, the child will attend class regularly
c. After punishment, the child will not make mistakes
d. Any other (specify)

78) Do you think physical and humiliating punishment is a form of child abuse?
a. Yes b. No

79) If no, why? (multiple answers allowed)
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a. ltis only for the betterment of a child
b. Itis only meant to discipline a child
c. Any other (specify)

80) To what extent do you agree to the following statements using scales given below:
1=strongly agree, 2= agree to some extent, 3=neither agree nor disagree, 4=disagree to some
extent, 5=strongly disagree

a. Ustaad ji maar, baar ji sanwaar (punishment by a teacher improves behaviour of the

If children are not punished in childhood, they will grow into bad adults----------
If children are not punished in childhood, they will not respect their elders---------
Parents who do not punish the child, in fact spoil the child-------

My culture allows me to punish a child

My religion allows me to punish a child

-0 oo o

81) Do you think there should be a law banning corporal punishment by parents to their children?
e. Yes f. No

82) If no, why? (multiple answers allowed)

a. A parent has a right to punish a child

b. It’s our culture to punish a child/Culture allows a parent to punish a child
c. It's duty of parents to discipline a child, even by punishment

d. Any other (specify)

83) Do you think there should be a law banning corporal punishment by teachers to their students?
e. Yes f. No

84) If no, why? (multiple answers allowed)
a. Ateacher has a right to punish students
b. A teacher is like a parent and can punish students
c. Ateacher punishes only to discipline a child
d. Any other (specify)

85) Did you receive any physical and humiliating punishment in childhood?
a. Yes b. No

86) If yes, what types of punishment?

a. Scolding f. Slapping (beating on cheeks)

b. ridiculing g. Pulling hair

c. Eartwisting h. ordering one child slap other(s)
d. Beating with hands i. ordering student to stand in a
e. Canning (beating with a stick) corner or outside class
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Appendix D: List of TTls

LIST OF PUBLIC SECTOR INSTITUTION OFFERING INITIAL TEACHER EDUCATION (ITE),

GOVERNMENT OF SINDH

SR MO COLEGE MAME PROGRAR 'OOURSE
1 GOVERKMENT ELEMENTARY CDLLEGE OF EDUCATION OASIMABAD EARATHI B.Ed |Hisfo ) ELEMENTARY
z GOWERMMENT ELEMENTARY COLLEGE OF EDUCATION (W) HUSSAIMASAD KARACHI B.Ed |Hor ) ELEMENTARY
3 GOVERKMENT ELEMENTARY COLLEGE OF EDUCATION DARSARD CHHAMKD KARACHI B.Ed {Hisfo ) ELEMENTARY
4 GOVERMMENT ELEMENTARY COLLEGE OF EDUCATION (M) THATTA B.Ed [Hor ) ELEMENTARY
=} GOVERKMENT ELEMENTARY DDLLEGE OF EDUCATION (M} HYDERABAD B.Ed |Hor ) ELEMENTARY
[} GOVERNMENT ELEMENTARY QDLLEGE OF EDUCATION (W) HYDERABAD B.Ed |Hisfo ) ELEMENTARY
T GOVERKMENT ELEMENTARY COLLEGE OF EDUCATION MITHI B.Ed [Hor ) ELEMENTARY
- GOVERKMENT ELEMENTARY COLLEGE OF EDUCATION (M) MIRFURKHAS B.Ed |Hisfo ) ELEMENTARY
- GOVERKMENT ELEMENTARY COLLEGE OF EDUCATION (W) MIRFUREHAS B.Ed |Hisfo ) ELEMENTARY
10 GOVERKMENT ELEMENTARY CDLLEGE OF EDUCATION [M] MITHIAN B.Ed |Hisfo ) ELEMENTARY
11 GOVERKMENT ELEMENTARY CDLLEGE OF EDUCATION (M) SUEELR B.Ed {Hisfo ) ELEMENTARY
12 GOVERNMMENT ELEMENTARY COLLEGE OF EDUCATION W) SUKELIR B.Ed {Hioro ) ELEMENTARY
13 GOVERKMENT ELEMENTARY COLLEGE OF EDUCATION KAMDHEOT B.Ed |Hisfo ) ELEMENTARY
14 GOVERKMENT ELEMENTARY COLLEGE OF EDUCATION (M| LAREANA B.Ed {Hioro ) ELEMENTARY
15 SHAHEED MIOHTARMA BENATIR EHUTTO GOVERNMENT COLLEGE OF EDUATION LARKANS B.Ed |Hisfo ) ELEMENTARY
15 GOWERMMENT COLLEGE OF EDUCATION F.8 AREA KARACHI B.Ed |Horm ) ELEMENTARY
17 GOVERKMMENT COLLEGE OF EDUCATION JARILA MILLA EARACH B.Ed {Hioro ) ELEMENTARY
1= GOWERMMENT COLLEGE OF EDUICATION SUEELR B.Ed |Hor ) ELEMENTARY
13 GOWERMMENT ELEMENTARY COLLEGE OF EDUCATION (W) MORD ADE
0 GOVERMMENT ELEMENTARY CDLLEGE OF EDUCATION LYARI KARACHI ADE
21 GOWERMMENT ELEMENTARY COLLEGE OF EDUCATION (W) SHAH FAISAL DOLONY EARACHI ADE
12 GOVERKMENT ELEMENTARY CDLLEGE OF EDUCATION [W] THATTA ADE
3 GOVERMMENT ELEMENTARY QDLLEGE OF EDUCATION EADIN ADE
4 GOVERKMENT ELEMENTARY DDLLEGE OF EDUCATION [} SANGHAR ADE
5 GOVERKMENT ELEMENTARY DDLLEGE OF EDUCATION W) SANGHAR ADE
5 GOVERMMENT ELEMENTARY CDLLEGE OF EDUCATION (M) DADU ADE
T GOVERMMENT ELEMENTARY DDLLEGE OF EDUCATION (W) DADL ADE
] GOVERKMENT ELEMENTARY COLLEGE OF EDUCATION (M} EHAIRFUR ALE
9 GOVERKMENT ELEMENTARY CDLLEGE OF EDUCATION W) EHAIRPUR ADE
] GOVERKMENT ELEMENTARY COLLESE OF EDUCATION JACDBABAD ALE
31 GOVERMMENT ELEMENTARY DDLLEGE OF EDUCATION [W] LARKANS ADE

OTHER COURSES OFFERING INSTITUTRONS: -

1 GOVERKMMENT NATIOMAL ASRD TEACHER TECHNICAL CENTRE HYDERASAD T AGRD TECH
2 GOVERKMENT NORMAL DRAWING CENTRE HFDERAEAD ATC FAMIC
3 GOVERNMENT DRAWING CENTRE EHAIRFUR MIRS ATC [ AMIC
4 GOVERKMMENT ELEMENTARY COLLEGE OF EDUCATION QASIMABAD EARATHI OTCATE B A
] GOWERMMENT ELEMENTARY COLLEGE OF EDUCATION (M) HYDERABAD OTC
] GOVERKMENT ELEMENTARY COLLEGE OF EDUCATION (W) HYDERABAD OTC
T GOWERMMENT ELEMENTARY COLLEGE OF EDUCATION (M) SUEELR OTC
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Annex B: Advertisement for admissions in ADE and BEd
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